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.05 STATE 0,5 }L 
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3- -California 13-Hassachusetts 23-Pennsylvania ■ . • 
4.-Colorado . U-Michigan' 24--'hode Island 

5- Connecticut 15-Hontana 25-Texas 

6- Florida 16-Nev Haxapshire 26-Utah 
l^Quar. 17-New Jersey 27-Veri'aont . 

8- Idaho lS-Nev^ Mexico ' 28-17ashiiigton 

9- Illinois 19-Neir Yorl: 29-Visconsin 

10- Indiana 20-Ohio 30-0 ther (specify) 

1.0 KIOJECT IHSTOri% FUNDING MD SCOPS 
1.1 Year Project began under Title VIIq 

see - T969 ' • 1,1 ^L- 

Project 07 - 1970 

No. « 1971 

2*0 FUNDING (ilark all that apply) ' . 

2.1 1-Any PlllOri funding of BILINGUAL progrmi, if Title . / 2.1 ^ 0_ 
VII continues or expands that prograra ""^ 

0- no prior funding mentioned 

2.2 Year prior funding began 2.2 0 

2.3 Prior bilingual pro^*ram involved s 2.3 0 

1 - early childhood Cp^'^e K -i- K) 

2- elenentaiy studeh'^s (grades 1-6) 

3- secondaiy students (grades 7-12) \ 
.0-not specified 

2*U Source of prior bilingual program fianding: 2»^ 0_ ' 

1 - local 4'-'Liniversity '^""^ 

2- state 5-fedoral (specify )_,_ 

3- foundation 6-other ( specify )__"*"*'*r ^211 



2. 5. 1 -COITGUERSJT funding of : prograra (s) , if cooperating 2.5 



0,2'' '"^''■"^ '^"^ Project 



0,3 Address of Project 



P.O. Box 1927 



Albuquei-^que, New Mexico 



o05 



1-Alasha 
..2-ib:izona 

3- Galif omia 

4- Golorado 
5~Gonnecticut 

6- Florida 

7 - Guar. 

5- Idaho 

9- I13.inois 

1 0- Indiana 



11 - Louisiana 

12- rIaine 

1 3- !lassachusetts 
l^-liichigan 

1 5- Iiontana 

16- New Haiiip shire 

17- Nev/ Jersey 
l8~Hew ilercico 

19- New Yorl: 

20- Ohio 



21- 01:lahoma 

22- .0regon 
23~'Pennsylvania 

24- Luiode Island 

25- Te:)cas 

26- Utah 

27- Ven:aont 
28«-l/ashington 

29- V/isconsin • 

30- Other (specify) 



1.0 PIIOJSCT IIISmiY, FWJDING MD SCOPE 
1.1 Year Project began under Title VII; 
see (^rj ^ 1969 

Project 07 - 1570 

No. -17 ^ 1971 

2.0 FUNDING (Mark all that apply) 

2.1 . 1-Any PitlOll funding of' BILINGUAL progrm, if Title 
VII continues or expands that program 

0- no prior fujiding mentioned 

■2.2 Year prior funding began 

■2.3 Prior bilingual pron-ram involved s 

1 - early childhood ^'"0 

2- eleraentaiy studeni^s (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.4. Source of prior bilingual program funding; 

1 - local 4-university 

2- state 5-federal ( specify )._ 

3- f oundation " 6-other (specify). ^ 

2.5 1-CONGURRElJT funding of prograrfi(s)^ if cooperating 
P pc with Title VII program 

0-no concurrent funding raentioned 

2.6- Concurrent program cooperating with Title VII involves: 
•1 -early childhood (p^e K K) 
P p. 60a 2-elementary students (grades 1-6) ■ * 
3-secondary students '(grades 7-12) 
^.-teachers one first grade teacher 
0-not specified . . 

2.7" Source of concurrent' funding, if cooperating v/ith Title VII 
prograra^ 

P pc 1-local ^.-federal (specily)_laiia^X^ II 

- 2-state 5-other (specify) _H^a« 

^-■university 

2.8 Total Title VII grant (first year only) 

2.9 Total funds for concurrent prograi;i(s) cooperating vdtii 
Title VII 

ppy^.3.0 1-If a UNIVKr^ITY is working v;ith the Title VII prograiu; • 

tK|C.l6 specify vMchs TJie.^Uni.v,er;s4.ty. of New Mexico ' 
: O-none 



0.5 



18 



1,1 

2.1 

2.2 
2.3 



0 



2-4 0 



2.5 



2,6 



4 



2.7 




3.0 -L.^ 



pace 



1 4.0 SCOPE of PxlOJECT 

4..1 Nuiubers of schools involved in Title VII pi-ograr.u 4.1 1 

1-one^:- 4-four 0-not specif -^ed 

P'-' 2~t;.ro 5-five 

3-three 6-other 
^^75 students from Sacred- Heart School were used in 1969-P p 

4.2 Total number of students in prograiu A. First year .4.2 

C 70 p. 3' D. Second j'-ear 
C 71 p. 20 C. Third year 

4.3 Grade level of students in prograra: number of classes per 
grade and total number of students by grouped grade levels 
(by second year) 

Number of 
Grade -OiajysBs: students 

PS-PreSchool 
^ 70 p,3 K-I(iidgtn ■■-•X20~"" 

^'SK l20_ T0mljc;' students PS and 



A 

B .550..... 
0 .,425_„. 



I'lumber of 
Classes 



Grade 

7- grade 7 

8- grade 8 

9- grade' 9 

S .TOT]\l' students gt. 



C 70 p. 3 



1 - grade 1 

2- gr?.de 2 

3- grade 3 
/•.-grade 4 

5- grade 5 

6- grade 6 



110 



^ ..23i)..,. TOTJ\r students gr. 1-S 



10- grade 10 

11 - grade 11 

12- grade 12 

C TOTilL'' students gr. 10-12 



C 

P 



vn ^""^ 1-All classes gjr-aded 
' ^ _ 2-All classes migraded 

' -^^"57 3-SoHe classes ungraded 

If ungraded, specify ages or grades grouped together: 

5.0 PJIOCESS VAilIABLSS - STUDEilTS (Sociolinguistic) ■ 

5.1 Students Dominant and Native language interaction and 

cultural affiliation. (Indicate number of students in each 
category and specify cultural affiliation' in box) 
(Circle any inf oination v/hich is inferred and vrrite' IMF. ) 



1. Total 

Non-English 
Mother Ton.^ue 



•2. Total 
English 
gj^^- ilothcr-Tongue. 



m4 .1 



.-^iipn.-Sn£l.is.h Dpiranant |^-; Sn/ilisii ppminant! 5 . 0 
1l .N-E Dom - miT . j "ir',E-Dom" '-IjSIt'1 ^ 70 p.l 



273 



HE doi.\ 
H-Ei-IT 



II' 



77 .4 

E-Dom - EiiT . 



E dora 
Nffl.IT. 



•Hi: 



llq... /!.. 
273. jSfo 



11 ^> 



II, 



C 70 p.3 



grade and total nuiiiber of students by ^grouped grade levels 
(by second year) 

Number of Kuinber of 

G:i?-d,e Hea_tt53e5::Studen Grade. Pl.asses^^ 

PSlpreSchool " ' \ 7-iradf^ 7 

K-Kndgtn ' "'T20 " S-grads S 

PSK 1J0_ tOTIaL*' i'fcV students PS and K 9-grade \\\ \ \VJ \ 

B , total" studVnts gr. 



C 70 p. 



1 - grade 1 

2- .grade 2 

3- grade 3 
4.-grade U 

5- grade 5 

6- grade 



110 
'l2D' 



^ ..230.-.. TOT AIT students gr. 1-6 



IG-grade 10 

11 - grade 11 

12- grade 12 



TOT/vL students gr. 10-12 



4.4 1-All classes graded 
C 70 2-All classes ungraded 

p • 30-37 3-Soiie classes ungraded 

If ungraded^ specify ages or grades grouped together: 

5.0'P?.00SS3 VAilIiffiLSS - .GTUDEilTS (Sociolingmstic) 

5-1 Students Dorainant and Native language interaction and 

cvOtural affiliation (indicate nuifoer of students in each 
category and specify cultural affiliation in box) 
(Oircle any infornation which is inferred and .ijrite INF.) 



1, Total 

Non-English 
Mother Ton-:ue 



2. Totel 
English ■ 
ilother-Tongue^ 



I . N-E Don - NEIiT 
273 



J. i?on--En.criish E)op.inant Erir/lisii Dominant 5.0 
I — ^ — ■• * ■ "t • * • * I t? 



II..E-Dom - NEiiT 



77 



11^ E-Dom - Ei-IT 



E 70 p.l 

HE do:.: I 



S CiOB 

lISi-iT -^-^1 



Z^Don IT' 
vn"* 2 



273 



77 



I Total rIon-Snglish 
Doninant;, 273, 



II Total English 
Doi:iinant:_ 7.7 



Toto.l E-Dom 77 2Z% 
11- ILj-;- II. 



(Inf) 



Scores on E 70 p,48 indicate the presence of E dom EI4T In 
program but the sample was incomplete. 
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5EY: 



lion-English 
iiother- Ton/^ue 



English 



Mother Tongue 



jilpnj-En^isii poLiinant 
N-E Don N-EMT 



; 2^-carAple: a native Spanish speaker 
j who uses Spanish in most contacts 
I though he may ]mow English 

j \WZ Dora - Ei-iT 
I 

l Exai-^pler (rare) a native English 
j speaking Puerto .'.lican childj 
1 born in New York irho returns 
; to PU'^rtc • iico and. becoi-ies 
j Spanish doraj.nant 



English Dominant 
'E-Don**-'*'K^E5>iT* 



Sxaiuple : a native Spanish 
speaker who uses Spanish only in 
fainiliar contacts, and Englisli 
in all others school^^ yio'fli, ^ 

j:^jl-'0]^ — iiiiix * 

2:.:aa-.iples ^ l)a native E. speaking 
acculturated Anaerican who may 
or 1x17 not knov; a second lang« 

- 2)a,,.native E. speaking 

llexican-ALUer^lcan child i/ho has a 
iiiniiial receptive knov;ledge of 
Spanish^ but has a Latin culture 
affiliation 



.5.2 Cultural or Ethnic identification 01 tc-rget students in ^ro^Tai> 
• • ' by number and of each: 10- 



Indigenous /iinericans: ilu::ibe: 

A1 Navajo Z^-] 
•i\2 CheroI;ee A2"* 
A3 Other (specify) ^^3 
A TOTAL No. of 4erican Indian A 

Americans of other etlinic bac'.-oTounds; 



B1 ilexican-iiinerican 
B2 Puerto--;:ican 

33 Cuban 

34 Other Spanish- American 
(specify) ■ 

3 TOTAL No. of Spanish- 
spea^cing A^lericans 

C Portuguese-Ztnerican 

D Franco-^-iierican 

F Chinese-Mericaii 

G Es':ii3o 

H -■.Russian 

J Other 



Bl.iiS 

B2 

34.. 

3 3,5-0 . 



C 
D 
F 
G 
E 
J 



I TOTAL nuiabex- of K-SSIT target 
students 



Per Cent of if infei^red^ 
Total Students check (^Z) 
..... p 



c' 



c' 



c" 



mo. 



5.3 Ethnic identity of English nother tongue students other thar tar/^et 
population, if specified, by nuinber and per cent. 



El 
E2 



...lis. 



51, 

E2 



0! 

^ . ./J 



II TOT;iL number of SIT students 
other than tar-get populatioia 



NS 



5./+ Students* native language or mother tongue if DIFFErjSNT 
froLi dominant language 

(specify) 

gp^inap^^^ Different Ilative Language itober Per Cent 

1 - ^gii^xi .ap.a3aj.Qb.. NS ' ■ ^NS 

2- SpanT.sh . " * * ' • * 



EKLC 



5.5 students^ Dominant Language and Portent of Bjlingualism 



Doninant language \ Nmber of lionolingual 

of students in prograrii ; Students 



ilunber.of students Bilingual 
to any extent 



B2 Puerto~-.ican 
B3 Cuban 

24 Other Spanish-Anerican 

(soecify) 
B TOTAL lio. of Spanish- 

speaVing .Aiuericans 



32 

E3;;'; 

34. 



c 

D 
F 
G 
H 
J 



Por tugue s e -/iieri can 
Fraiico-Aiiierican 
Chine s e-ifcieri can 

I'iussian 
Othei- 



D 
F 
G 
K 



r 



I TOTAL nmber ofH-SlT target ' 

students 3.^0. 



5.3 Bthnic identity of English nother tongue students other than target 
population, if specifiedj by number and per cent. 



31 
22 



l^lS ... 
. . 



SI. 
E2 



II TOT.'iL number of UlIT students 
other than target population 



NS 



, . ... . - y*' 



5.4 students^ native language or iiiother tongue if DIFFEISNT 



f ron dominant language 

Doninajit languag^e 

1 - English 

2- Spanish 



5.4. 



(specify) 

Different llatjve Lar.pjia.c^e Hunber Per Cent 



5.5 students^ Dominant Language and Sctont of Bilingual isiu 



Doiiiinant langtiage 



of students in iDrorrai;! ' Students 



I llnnber of iIonoli?igua]j rlur.iber of students Bilingual 



xanuber 



^7 English 
■^'^G^ricau 

Indian 
Ilavajo 
Cherokee 
Keresan 
Other (spec, ) 
B _2.73. Spanish 
^ ......... Portuguese 

French 
Chinese 
Sskirn-:; 



/J 



22 



Al 

A2 

A3 
A4. 



-•■xissiaii 
Other (spec. 



78 



not 
spec. 



to any extent 



/J i not . only listening 'Spealring 
; spec J coBiprehension ^ability 
• No. /f) .'No, % 
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^ , page ^ 

5.6 fcecriiituient of Students; 5,5 0 

0 - not specified * 

1 English Mother Tongue ,^lish Mother Tongue 
Students are required to LJurLicipate in the bilingual program 

2 - Only N-.p:i'IT are required to take progrard; SIT's participation 

is voluntarj?" 

3 Both Et'IT and 1I-ElIT participation is voluntarj'- 

r( n c ^^^l^SP^ K--2 at Coronado El era. were included in lorogram 

5.7 Proportion of EIJ pupils in project area: see Chart C 5.7 

n.s<-not specified on the chart 



5.8 Comunity Characteristics (inarl: ally that apply) 5,8 o 

0 - not specified . * * 

f 70 1 " inner city-ghetto 
p 3 2 " major city 

3 " sraall city^ to\m or stiburb 

4- i'ural 

5 ^ other (specify) 

5*9 A. Socio-^economic status of N-3IT participating students 5.9 A. 7Q€_ 
(indicate specific percent of low SES) ^ 
r To B. Average faraily income, if iuentioned 3^ 
, p, 1 n.s. ^not specified ' 

5.10 ■ Socio-econoncmic .status of illlT participating students 5.10 ^Q^X _ 

(indicate specific percent of low SES on the blanl:) 
n. a. - not applicable (no Et'IT) 
00 — not specified 

5.11 Proportion of migrant students in project 5,11 tq^ 
E 7o (Indicate specific percent) 

p.f n.s. -not specified 

6.0 SOGIOLIHGUISTIC SUnW . 

Parent Questionnaire on Lans, use in Home 

6.1 Project states that a sociolinguistic survey: 6.1 I 1 



I for II for 

II-I2uT group 2IIT group 

1 was made j ^ \ 

2 v;ill be made: " ' ' 

0 ^^""^ mentioned , 

included E 69 p. 41 --43 ' Xerox jl,cJ'^" 

6.2 If a sociolinguistic survey was or will be made, 6.2 I 

ma»rl^ all groups included; II 

I N-EWT II HIT ■ 

1 parents { I 

.2 children 

3 teachers * ' * " 

U cormunity. _ ; - 

5 others , - 

(specify) 

6.3 Language dominance of IJ^ZilT groups (checl: A^parents, B children,, C' teachers) 

v/ill be determined by the extent each language is used in different domains 
through various means of comunication. 

e,g. specify extent descriptively r never, sometiraes. alT/avs . ^^.^ a n c o. 



5 . IS . .Goifirnunity ::Ghara<: ter i s tics: (marl: ally tha-o apu ly ) 

0 - not specified 
. £ 70 1 inner city -ghetto 

^ 3 2 ^ Liajor city 

3 sraall city^, to\m or suburb 
it iural 

5 *' other (specify) 

5.9 A. Socio-econoiiiic status of M-EIIT participating .students 

(indicate specific percent of low SSS)" 
r To ^» Average fajiiily income, if iVientioned 
p] I n.s. _ not specified 

5.10 Socio-econoncBiic .status of SIT participating students $.10 ^ ^.QQ^ 
(indicate specific percent of lo\r SI£S on the blani:) 
n.a. - not applicable (no El'IT) 

00 - not specified 

5#11 Proportion of laigrant students in project " 
£ 7o (Indicate specific percent) 
n.s. -not specified 

6.0 SOCIOLIHGUISTIC SmWl 

Parent Questionnaire on Lang, use In Horae 

6.1 Project states that a sociolinguistic survey: 

I for II for 

il-.IluT group 'Ji:s group 

1 was made j _ \ 

2 will be raade 

0 mentioned 

Included E 69 p. 41-43 'Xerox l^i^" 

6.2 If a sociolinguistic siorvey was or will be Bade, 

mark all groups included; 

I N-mT II SIT 

1 parents [ _ _ | 

2 children ^ *^ * ' * *" 

3 teachers 

4 comunity ' " " ' 

5 others . 

(specify) 

6.3 Language doiainance of N^21 IT groups (chec:: Ax parents. 3 children, teachers) 

will be determined by the extent each language is used in different donaiiis 
through various neans of comunication. 

e.g. specify e^ctent descriptively: never, soine'tiriies, ali;ays 6.3 A 7 Q 
. , . USE iW-EHGLISH LAICt. " USE EiIGLISH ' C^.l/'^^ ]"' 

DQ'IAIKS s -LlSm Sl^mra , ?^bli^^^^ IfillTIMG i 

1 Hone ■ I ' "'^'T •■ 

2 Church ' "[ ■■ 

3 School '"l ^" ' " * * " T"" " • • • 

A uork ; ; ■II.;;,; ; ;.;.;; ;i; ;;;■;.; ; ;r; ;;;; ; ; ;:;;;■■ ;* • 

5 Socializing , .^J ^' ' lllll ^ . . ..... 

6 Neighborhood " ^ ' ' ' ' *: ' ' ' " y • — -j • - •■ •■ - • • ■ 

7 fiii.i-Tv--radia ; I ;■ ;;■;;;; ;';i 7' ' ; "\ ' ' ' " " 

S i'lagazines newte, ' , ' ' ; ^ . . .. ' - 

9 Others Liiii;;.;;;';; ;ii;"! ;i i • - . .....p. . .. — , 

(specify) . ^. , _ 
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5.? A. JJ.,S^ 

3. _Hs 



5.11 



6.1 I i_ 

ft 



6.2 I ,.JL_ 



TABLE XI 

ilation of Responses to Parent Questionnaire on Lansuage Use in the Home and 
etudes Tov;ard Project, ^ . ■ 



The responses on the parent questionnaire are divided into threa groups: Those 
.inswered in English (90); those who answered in Spanish (7); and those v/ho answered 
::»th languages (12). The percentages below the numbers are the percentage of the group 
: gave that response/ * 





;nglish 


Spanish 


both 


total 


Are you now taking 
any special classes? 










yes 


6 

6.7% 


3 

• 42.9% 


2 

lS.7^u 


11 

10.1% 


no 


84 

93,3% 


^ 1 
57.1% ! 


10 

,?3.3% 


9 8 ~ 
.89.9% • 


■•» 

If yes, please 
check- which one. 


i-, •- 


- • 






T.V.I. 


2 

2.2% 


2 

28. 6% 


.0 


4 

3.7% 


G.E.D. 


1 

1.1% 


0 


1. 

8.4% 


2 

.1 .8% • 


Coronado 


2 

2.2% 


1 

14.3% . 


1 

8.4% 


3.7% 


other . 


;• • 1 

1.1% 


0 


0 


X 

0.9% 


Do you read a Spanish 
language nev/spaper? 










yes • . . 


12 

13.4% 


4 

57.1% 


7 

58.4% 


23 

21.1% 


no 


,77 

85.5% 


3 

4 2.9% 


5 

■ 41.7%- 


85 

. 78 .0% . 


Do you listen to a 

Spanish language 

radio prograra? 










yes 


f .61 

1 67.8% 


4 

57.1% 


12 
100.0% 


77 

70.5% 


no 


[ 28 

31.1%' 


! 3 

i 42:9% 


0 


• • ■ 28.4% I 
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i 

i 



English Spanish • both t ov al 



r.on you are speaking to 
.^ner c;Ciuic.i=>/ ClO you. 
^3ually speak in: 










Spanish? 


36 

40.0% 


3 

4 2.9% 


11 

91.7% 


50 

'•'.5.9% 


English? 


24 


2 

^ O . u o 


■ 1 


27 


'roth? 


30 
3 3% 


2 

28 6% 


0 


32 

29 4 % 


— - . — 

;:.cn* y'va speak to your 
;.iiXGren/ go you uouctxxy 
ipeak in; 








« 


rpanish? 
• 


16 

.17.8% 


.3 
42.9% 


7 

58.4% 


26 

23.9% 


English? 


45 
. 50 .0% 


r 3 

42.9% 


5 

■ 41.7% 


53 

48.6% 




O 0 

3 2*2% 


V 


V 


26.6% 


i 

low luany times have 
;DU visited in your 
rhild's class at school 
;his year? 






■ 




luniber of parents 


73 

81.1% 


4 

57.1% 


10 

83.3% . 


87 

79.8% 


vjHiber of visits 


143 
81.7% 


11 
6.3% 


■ 2.1 
1 2 . C -o 


175 


i of total parents 
• of tctal visits 


■ 83.9% i 4.6% 
81.7% 6-.3% 


il.5% 

TO no. 
Iz . (J -6 . 


- . 


-w niany parent meetings 
oc^iivjox navc yo^a gvjiie 
this year? 








• 


•-.Tiber of parents 


27 

30.0% 


6 

85.7% 


7 

58.3% 


40 

36.7% 


•-'.jDer of meetings 


50 

65.8% 


13 1 
17.1% i 


.13 

17 .1% 


. 76 


^ of total parents 

total attendance * 


1 67.5% 
1 65.8% ■ 


1 15.0% 
1 • •■ 17.1% 


17.5% 
17.1% 





t • ■ ■ ■ . 

} * -42- ' U 

*• • . • ■ ■ 

id 
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En glish S panish both totc^l 



•*ool that rav child 
. happy a.t school 
'r.t of the ti -.0, 


1 ■ 










95,5% 


7 

100.0% i 


12 
100.0% 


105 
96 . 3% 




2 

2 • 2 % 


0 . 


0 


2 

• ■ 1.8% 




2 

2 2 % 


0 


• 0 


2 

• 1.8% 


— 

feel, that my child 
5 learning: 










riot. . 


65 

7 2.2% 


7 1 10 j 82 . 
100.0% ! 83.3% I • 75.2% 




24 

26.7% 


0 . 


2 

• 16.7% 


26 . 
■ 23.9% I 


much. 


2 

2.2% 


0 


0 


1.8% ! 


child likes, to go 
',0 school most days. 










:es . 


BS 

97.8% 


7 

100.0% 


12 
100.0% 


107 
98.2% 


:d ■ ■ ■ \ ■ 


1 ... 

r.1% 


.... .0 


0 


1 

.009% 


oth 


1.1% 1 • ■ ■ 


I- 


1 1 

• • .009% 





5 . ■ * . . ' : 1 1 . I 
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■ dftSiSd'"'^' ^^^^-^'^ dominance 6.^ ' 
. ■ ■ II 11^2 

1 - inferred by use of surnaiae ■ ^'^^'^ 

2- established by fomial testing of students 

^assessed by inforaal means (specify hou) 



4.-not mentioned 

Xerox C 70 p .9- -included E 70 p. 28-31 ^c. '-T a ^ 

t Z ^°/^^f^^ine if an interlanguage exists 

E 69 ihioh (^-S.; a raixture of tvo languages 

• p.'4l-43 . :^'rourorpe::i:)^^"^''^ ^^'^ °^ co^^unicatfon^for 

V ' Attiturlos toward maintenance or shift: 



6.8 



A O 



0-1 



■no 



6.5_1._._. 



^'^ -IMS J^'"'"*!' ^^^"^^^^ ^°"ard maintenance of child's 6 < 0 

^o^gSsh^^ °^ °^ complete, shift 

1-yes 

0- no 

oTtSTji; iS^^r ttei. ohUd.en.s learning S.^Jj^. 

1- yes 

0-no . •■ 



tW^^^^'? own attitudes regarding the second language 6 2 1 

they^are learning and the speakers of that language * 



If not included in survey hot^ were parental and/or / o MS^ 

1- will not be assessed 

2- will be assessed, method not specified 

socioSn^.uL?''-^ ""1""''' ^^^^^^^ ^^^-^ 
socioim^uistic survey (specify how)____ 

programs) ^^'S- ^-ans^er or namtenance instructional 

0-not mentioned ' 

STiFF SSLEGTIOM 



6.6 



6.7 



6.8 



1-yes 

0- no 

Attitudes toward raaintenance or shift; 

U-E2iT parents' attitudes tov;ard maintenance of child's 
K--2^T in particular domains of use or coLiplete shift 
to English 

1- yes 
0~no 

Si-iT pax^ents' attitudes tov/ard their children's learning 

of the N-'EilT language 

1-3'es 

0- no 

Children's ovn attitudes regarding the second langizage 
they are learning and the speakers of that language 

1- yes * . • 

0- no 

If not included in survey* ho\r v;ere parental and/or 
coniiiunity attitudes toward N-SiT luaintenance 
deteimned? 

1- vdll not be assessed 

2- -will be assessed^ raetliod not specified 

3- -has been or. vdll be assessed by raethod other than 

sociolinguistic survey (specii^'* how)^ ^ 



6.S 0 



6,7 .0 



6.G 1 



6.9 NS 



6.10 1-i\fter sociolinguistic siirvey is nade^ how does it influence 6.10 jCL 
prograifl? (specify) (e.g. transfer or naintenance instructional 
prograXiis) 
0-not mentioned 

7.0 STAFF SELECTION 



7.1 Linguistic baclcground of project teachers, by nmiber in each category c 
(indicate non-English language in each box) 



1' X^.^.- Language dominance not specified 

Mother tongoie not specified 
2* not specified v/hether monolingual or bilingual 



J ri E Dom. I • 

NEMT N 
21 E Dom 

E Don 



Ar-Idpiio]J.ngu 



II 



1 N= 



A Total Hmber 
Monolingual 



0 



B Total Number 
- Bilingual 



E 70 p.5 



. Total HLt?.ber 
of Teachers 

N .._,a3._... 



(if any inforiaation is not 
specified; cross out that 
heading and coraplete the 
rest of the chart) 



7.1 



I A 

I B 

II A 

II 3 

III A 
IIlB 



No. 



A .Q. 
B Jj. 



Only experienced bilingual teachers v^ho have previously demonstrated 
their effectiveness in the classroom will be employed in this pilot 
-ni^-cogram, " P p.6 



Language Dominance Assessment - Recorder's instruc tion 

1. Use page 1 for Block A and then again for ^D. 
Scoring instructions for I. 

Give 0 if the child says he cannot understand or fails 
to answer;,, 

■ 1 if the chiliQ' answers after a long pause or a 
rep^titioi2^. 

2 if th^.shilig answeris . immediately but in the other 

laincmage • 

3 if thfe child answers immediately in the language 

of ifS^ other questions. 

Total the two colunms at the end. Mark the dominance 
score as + or — . 

2. Fax XI, it doesj;j:i't matter what language the answer is given 
ia; just whethef is is "Spanish" or "EnglishV. If it is 

an^ other language make a special note on the top of the form. 

At the end, count the number- of S's and Els. Mark the 
dominance score as or — . 

3, For III, make a noit^ of: the people vzith whom the child 
sp^ks the other lajiguagre. This question will only be 
asked when all the answers to XE are one language. 

4, Write down all the answ^s the dhild gives to Block B on 
page 2. Then score it sSterwards. 

Coimt only Spanish words in Block B, only English in Block E, 

Comat. the total number (xE nounisr ^given for kitchen and block; 
for example/ "table", "a jbig table", are both 1; "a boy ' 
eating at a table" is 2^ and *"boy arid his sister sitting at 
a table"' is 3. 

Count the total number verbs given for yard and school . 

Enter the total for each, iblockt. 

Mark thae dominance score as + or - . 

5.. Before ^ou work out the scores, you and the interviewer should 
each give your |5ersonal 3;u%ement, Spanish or English dominant. 

6, Eltter the three doi/^inance ^scores in the SUMMARY; then work out 
the total . 

Q 7.^ Arrive at the decision ^ anfl enter ifc an^ page 1. 

ERIC 



Language Dominance Assessment - Inter v iewer's Instruct ion .nr, g.v..-p^ ' 

ifjC i^.-i^r""'^; ^^P'^ *° Then start on BJock A. • 

JueiSon s^rri r'r^'.'-'^S^'' ''^t" ^' repeat ?he ' 

Sro^ih thi i '"^'^^ Spanish), go on to Block D, Otherwise, keep going 

najSlf in^vo, r^'r- -^-'l ^--tions out , Just ask then. ' ' • 

na-curaj.±y in your ovm words , ) . • 

Block A 

Me llamo « ^-i 
• Como te llamas? -j 

Cuantos anos tienes'r 5 
Donde vives? 

Quiero saber cuantas lenguas tu hablas . En qui lengua estamos hablando ahora? ■ 

SS^h^'^'^^r ma^^? (If the answer is both Spanish and I 

Etiglishj, ask which is used most.) ■ j 

f 

y con tu papa? " |j 

y con tus hermanos? ■ \ 

Que lengua hablas mejor - ingles o espanol? \ 
^ A ti te gusta mas hablar ingles o espanol?_ ' ' I 

Block B 

l''sLonriLd^°Sartf )^ ^^^^^^^ *° question; .use a watch with ^ 

or no?!) '^ueno'.or 'sx' or nod after each word the child gives, correct 

Ahora quiero saber cuantas palabras espanolas tu sabes. 

: SSJrvL'ahf!''^' casa. . Dime todas las cosas que ,se 

^' t^r^'/"'^^^"^*^^^^ estSs en la yarda de tu casa con un aiaigo. Dime todas 
las cosas que ustedes podrian hacer ahi. & um 

3. Piensa que estas caminando por la calle. Que podrias ver? ' 

U. Que haces en la escuela? 

Block C 

Mra este retrato. Dime lo que ves. Que" ma's hay? Que'' hace 11? 

• ■ " ' ■ ■ ^ r 



Interviewer *s Instruction, page 2 

Block D i 

• j 

(If you vent through Block A, B and C in Spanish, say "Nov let's talk in English". [ 

Viy name is ^ . "What^s your name? | 

i 

VJhere do you live? • [ 

I'm interested m vhat languages you knov. What language are ve speaking nov? 

■ ' I 

What language do you speak at home vith your mother? (If the ansver is both i 

Spanish and English, ask vhich is used most,) ^ | 



With yovor father? 

With your brothers or sisters? 

If the ansver to all these questions is in "Spanish" then ask: 
Do you speak English vith anyone? Who? 

If the ansver to all these questions is in "English", then ask: 
Do you speak Spanish vith anyone? Who? 

Which language do you think you speak best, English. or Spanish? 

Which language do you like to speak best, English or Spanish? 
•Block E 

(Allov U5 seconds for replies to each question. Say *gobd' or *yes* or nod after 
each vord given, vhether it is correct or not.) 

1. Imagine you are in the kitchen at home. Tell me all the things you can see 
. there. 

2. Nov, Just imagine you are out in the yard vith a friend. Tell me all the 
things you can do. 

3. Say you are out for a valk around the block.* Tell me all the things you 
can see . ■ 

h. What are all the things that you do in school? 
Block F .. 

(This portion is tp be recorded. Svitch the tape recorder on and say "This is 
... and I ara talking to 

Nov I vant you to look at this picture and tell me vhat you see in it. What else 
do you see? VJhat do you think he»s doing, going to do? (Make up other questions to 
keep the child talking. You should try to get 3 minutes of tape; use more than one 
O dctAore if necessary. ) 
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APPENDIX "B'* 



Lan£uage Dominance Ass^c,.cn ,ent Scoring Fn 



rm 



Child's name ; /' J 

~ ' — — — ^Decision / / 

School: 



Date : 



Interviewer: ^ 

~ Recorder: 



I. (Block A and Block D) 

(Give 1 point if the child answers at all o 

ately, 3 if he answpr^ -i n ^ i . ' ^ answers immed- 

asked. ) answers m the language m which the question was 

Block A (S) Block D (E) 

1. Name 

2. Age _ 

3. Address 

4. Language used now 



TOTAL (S) TOTAL (E) 



First dominance score (S) - (E) = 
II. (Block A and Block D) . 

Block A Block D 

language with mother 
language with father 
language with siblings 
language spoken best 
language liked best 

TOTAL S ' s 

TOTAL E's 

Second dominance scores (S's)-(E's)= 



page 6 



7'. 2 Linguistic background of Tjro.iect aides or paraorof e ssionals^ by nunber 

(indicate non-English language in each bo;}:) 
1 • X L anguage dominance not specified 
2* X M other tongue not specified 

3. ^Not specified whether monolingual .or bilingual 



A Monolingual 



B Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I K-E Dom 
N-EMT • 

II E Dom 
MT 



II E Dom 
1 N^EI'iT 



7.2 



No, 



I A 
I B 
II A 
II B 
II.A 

II 'e 

1 



A Total Number 
Monolingual 
E 70 ^ p ^ ^ 

p. 5 r"^"'^ 



B Total Number 
Bilingual 
• 6 



1 .. P p. 61 

7.3 Li>.at -, uageis) used by bilingual teachers ; 
(Hark all that apply) 



N Total Number 
of aides or 
paraprofessionals 
6. 



A O 

Bis: 

•N ^ 



SL 



E 70 P.5 



)^^^ ^ b ^ 1 -Bilingual teachers teach in only one language 



E 70 
P*5 



la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
l-O-not specified 

2-Bllingual teachers teach in both their native and second language, 
regardless of v/hich is their dominant language. 
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0- language(s)u8ed by teachers not specified 

7.^ Language(s) used by bilingual aides or paraprofessionals ; 
(liark all that apply) 

1 - Bilingual aides instruct in only one langimge 
la-Bilingual aides who instruct in only one language teach in 



7. A MS 



II E Don II B 

EEiT : I^l^^ 



II 'E 

1 A O O 



II E Don . , ■ A _^ 

' __, : N 

N Total Number 
A Total Number B Total Ni;aaber of aides or 

Monolingual Bilingual paraprofessionals 

E 70 _0 v,..^ 6 6 

p. 5 ■ ■ ■ ; P p. 61 E 70 p.5 . ^ ^ , 

7.3 Lixiii'.uagels) used bv bilingual teachers ; la — — 

(Mark all that apply) 



1 -Bilingual teachers teach in only one language 



^^fi E 70 la-Bilingual teachers who teach in only one language teach in their 

p.5 dominant language, vrtiether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dorainant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2-Bilingual teachers teach in both their native and second language, . 
regardless of vfhich is their dorainant language, 

0- language(s)u8ed by tea.chers not specified 

7.4 Language(s) used bv bilingual aides or paraprofessionals : 7.4- ilS 

. (I-Iark all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who ins tract in only one language teach in 

their dominant language, whether or not it is their native language. 
...f. lingual aides \rlio instruct in only ono lang, tcc.ch in their native lang . : 
1l>-only if native langucif^c is l;1co thoir donincnt lL.ngu...£e 
1 C' wV.-.n if nr.tivo language is not their doiiiinant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual aides not specified 

7.5 Cultural affiliation of teachers, aides, nre.iect direct or and evaluators by. . 
number and percent (Hark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 

'^^^ NS NS ^ m _ „ 



0-not specified 
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Teachers 

Four kindergarten, 5 first grade, and 4 second grade teachers were full- 
time employees in the project. At first and second grades , teams were established, 
with one teacher doing all instructing in Spanish and one doing all the English 
instruction* 

I. Aides 

Four aides were assigned full-time to the 4 kindergarten teachers. Ona 
aide at first grade and one at second grade attempted to work with all the teachers 
at the respective grade level. 
J « Secretary 

The project employed a full-time secretary for typing, duplication of re- 
ports and curriculum writing and general clerical duties. 
K. Clerk 

A part-time clerk assisted with record-keeping for migrant children in the 
project and helped the secretary at times when a large volume of typing was needed/ 
L. Volunteers 



Mothers, grandmothers, and occasionally fathers and grandfathers , presented 
learning activities in the classrooms, drawing on their cultural backgrounds. They 
ERLGo chaperoned on field trips and worked with play days and fiestas. ^.-5*^ 



7.6 Selection^ ^'r^^'^T teacuers frora local coinmiinity -nn-e 

0"-Hbt™spVcified '^^ ■ . 7.6 Ho. % 

Huiaber of N-ELiT program teachers from local coipmunity NS; 

and % ^of total N-^SilT teachers. . • 

* ^}y^9S:L..S:J^§^.Il9^?jy^^ and ^ aides^ of sai:ie 7 .7 :Jo . % 

indicate specific percent on the blanl:^ or ^ .jjg.. 

if specified descriptively, 

A - X 1-few 
A - teachers o 

B = aides 3_^^^^ 
4.-jjiost 

than half 
0-not specified 

7.S" T^eac_her_Quali^^ - Training prior to project ' 



: p p. 63 (indicate nmber of teachers with each qualif ication, 7»8^,7 /^.ij»3^L 

if given) ^ ) J 

n.s» -qualifications not spcified 
0-previous com'ses not specified 

'i.^-ieh- K^^hc -i^d-ii: " iu s- br mr b "be bilingual. 

2, teacher must meet a specified level of corsii'tiunicative competence in 

the non -English language detei^rnined by a structured interview 

3. previous teaching through (in country where it is a native 

language, in Peace Corps) 

previous teaching in local area 

5» courses in N-HIT language striTcture and usage 

6. courses in N-E literature 

7. ^content (e.g. Social Studies) courses learned through N-HIT 

8. ^any previous education through K-EL-iT 

9. _. ^courses in teaching SSL 

10. courses in miethods" of teaching M-EIIT language 

■ ;11. courses" in raethods of teaching content (e.g. iaath)in N-EtiT 

12. certification in SSL 

13. _^_ certification in teaching N-Ei^IT 
" 14.. cross cultural courses 

15- courses in the cultural heritage, values, deep culture of N-El-IT 

16. other qualifications, specify. IS, Sactxebr^s degree, . 

Xerox P p. 63 Cc^oi ^<^^ re^^io^. , ^ . 

^ 8.0 STAFF DEVELOPMENT ■ 8.1 A. . ^ojckm^ u^iHim 

pni/^" * ■ ^he. S'ije^r 

O^No staff training mentioned ^ ^rS-y^ • p^^ri^'crec^ 

The. pTOject is^,^ for tfi^»fiiV.'>.c^ A Pr.v. _ ..t^ ^ t?^ p^n^,. . f/i&g^jeof 



4- ulCGt 

5- inore than half 
0-not specified 



P P.65 



7,8- Teacher Qualifications - Training prior to project ioixi 

rindicate number of teachers with each qualif ication^ 7.5^.(^/7^2.3.^^6. — 

if given) 
n.s. -qualifications not spcified 
0-previous courses not specified 
n. teacher must ii0atfeep0oified-4-ev&3r-^~3:ajig^ 

nA4e]ft'K^-)h(?-ir?ii3:-'Jnreiirt^ be bilingual. 

2, teacher must meet a specified level of coMaunicative competence m 
" the non-English lang^Jiage deterained by a structured interview 

3, previous teaching through N-MT (in country where it is a native 

language 5 in Peace Corps) 

4, ^ previous teaching in local area 

5/. ^7 courses in N-BIT language structure and usage 
6< courses in N-E literatLire 

7/711 content (e.g. Social Studies) courses learned through N^EiIT 
S-. !77.^ny previoi:^ education through N-Ei-iT 
9, courses in teaching SSL 

lOT courses in methods of teaching N-SLiT language 

11. ^77'" courses in methods of teaching content (e.g. mathjin K-EliT 

12. certification in ESL - ^ 

13/'771 certification in teaching N-EilT 

14. _ cross cultural courses ^ 
15.. ""courses in the cultural herita.ge, values, deep culture of N-El-lT 
l67'7I7other qualifications, specify J9- SacUbr's ^ decree. 

Xerox P p.63 Tcc^py Ix) 

8.0 STAFF DEVELOPMENT 



0-No staff training mentioned 



C 70 P08 ^IL^^cj. Piir.§PJPXQ.?At^^^ iA,«t'J^J§.. /^^^ profoG_sipnals ' 

(marl: all that apply) 



^•J- ^.-y^ i-U s-aesxr 

fixe da-ns. of 



A. For B. For Pcra^ 



n.s. -Training indicated^ but nature not specified 

1 -English as their second language ^ 

C 70 p»7 2-The teaching of English as a second language. 

3"A as their second language.^ ....... 

C 70 n»7 teaching of X as a second language 

5-Hethods of teaching other academic subjects 
X^'^^^jfe-iiethods of teaching other academic subjects 
Co^y7/V,*( in X language ^ 



X.. 

.... 2. . . . 



stated .9'>oals of teacher training are: 



I 

8.2 ll 



C 70 p.7 1-Understejidin{[' of socio -cultural valued .. and practices or 

2- Cros.<?-culturaJ- training • 

3- Sensitivity to ethnocentricism and lin^:uistic snobber;'/ 

G 70 p. 7 ^i-i^a-rareness ol the social-emotional development of 

C 70 5"-Strate^f;ies for accomodating the different learning 
styles of 



Students 



p. 16 
70 p. 7 



6~Strater^ies for co^nitiye development of 

7- Strategies for reinforcin;j, the self-esteenx of 

8- Methods of cross-cultural teaching or teaching the 
"bicultural component . 
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5-FonmilatiDn of pupi]. performance ob;iectives 

XO-Methods of evuluatioii of pupil performance objectives 

List specific courses if giveiA (ox Xero?: and attach) 
Xerox C 70 p. 7,16 



.7 a 



Teacher 



Teacher 
(Kindergarten) 



I Counaslor 
^ (To be paid 
under Title I) 



Muet provide profaeslotul 
counsel and aeeiitenea to 
principals 9 teachere, 
parents, and students, with 
special enphasts on the 
behevior developnentsl end 
Uernlns pvobleiss of 
children. 



Bachelor's degree from a re- 
gionally or New Mexico state 
accredited college or university, 
recommendation of the college 
where the degree was received, 
evidence of eight semester hours 
of student teaching wi:thfn the 
five year period preceding the 
date of applicant ion," and the 
meeting of re<p2±rements as out- 
lined in generaa: education and 
in the number of hours in 
defined subject matter areas • 
Must be bilingual . 



B«S« degree in elementary edu- 
cajbion from an accredited college 
or university. Work must include 
24 setaester hours in primary (k-3) 
or early childhood education 
distributed over the areas of: 

a) Human growth, development and 
learning; mental and physical 
health* 

b) School, parent, home, and 
community relationships and 
interactions. 

c) Curriculum content, methods, 
materials, experiences, and 
resources. Supervised ex-* 
periences with children in- 
cluding observation, parti- 
cipation, and student teaching - 
6 semester hours* 

d) Current prob lams, history and 
philosophy of education* 

a) Administration and organlKa** 

tion of schools* 
Host be bilingual. 

Master's degree in Guidance and 
Counseling, two years teaching 
in the classroom and possession 
of teacher certification and 
guidance and counseling cartifl** 
cation* Must be bilingual* 
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EVALUATION 

M£THor: No members of the Title I Evaluation Staff were assigned 
to this T^roject during the pre-service workshop, and there was not, 
as yet, an evaluator hired specifically for the project: thus, 
there are no process evaluatiiDns of the workshop and much of the 
evaluation design included in the proposal was impossible. The 
evaluation here discussed is based on a questionnaire given to school 
personnel at Coronado during December, 19 69. The information 
requested in the questionnaire was based on the discussion of the 
pre-service workshop in the proposal. 

RETURNS: Questionnaires were returned by sixteen people, eleven 
of whom had attended the workshop (one attended only two weeks) . 
One of the eleven who attended identified himself as an administrator; 
however, since this identification was not requested, his responses 
are not considered apart from the others. Of the other fifteen 
questionnaires returned, there is no way to distinguish teachers, 
from aides from administrators. 

RESULTS: Chart I lists responses from teachers, teacher-aides, 

and -administrators at Coronado assessing the value of the pre- 

r 

service workshop in selected instructional areas (questions i, 2, 
4,. and 6 on the questionnaire). 

When asked to write one instructional objective "in behavioral 
terms" (question 5), five of those who attended were able to write 
"good to excellent" objectives and two others were evaluated as 
"passable." On the other hand, two dm -not even attempt an o'.; ; 
ERIC tive. Objectivci; written by :the fivemon-attenders were all "^ioor." 
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EVAl^lgvTION REPORT 

Coroziad-T Biliac^al-Bicultural Project 
Pre-Se^ cvice ^rkshop. Summer, ..1959 



In considerat±cm. of tiiscdemands of a bilingual-bicultural 

project on a schooJ. isg^tem i?o:th no forraal background in such 

projects/ a pre-ser:v±ce workshop, for school personnel was planned 
and implemented dux:ing June and July,- 1969. Objectives of the 
workshop, as sj:ated in the project proposal are as follows (pp. 5-9) 

a. To improve the linguistic skills of the bilingual teacher 
for insturction in the English and Spanish languages. 

b. To supplement the general instructional competency of 
the bilingual teacher- 

c. To provide the teacher with a knowledge and appreciation 
of Hispanic-Southwest culture and traditions. 

d. To provide the teacher with information relevant to 

; national, state, and particularly community urban problems, 

'e« To instruct the teacher in the techniaues of self- 
• •A , 

actualization, ego-development, and social interaction 
(using Bessell-Palomares program) • 
f. To involve the teacher in the production and planning of 
instructional materials and curriculum for use in a 
bicultural-bilingual educational program for the elementary 
schoblsi.*. 

A report f r^osr it2ie p-Eoject director coverxng: the activities of 
the pre-service workshop-ssffill be included as an appendix to this 
report. 



IN- SERVICE TRAINING PROGRAM FOR CORONADO SCHOOL . flACHERS 

1970-1971 

A. Scope of the In - Service Program 

The teachers are the crucial element in any- program. In 
order to equip the teachers in a bilingual-blcultural program 
with the skills and the professional security that this type 
of program requires, an in-service training component of the 
dimensions outlined below is strongly recommended. The past 
year's experiences with the bilingual-bicultural program 
point out the following needs: 

1. More effective, ways of utilizing teacher-aides in the 
classroom. 

2. Improvement of Spanish language fluency. 

3. Preparation of curriculum guides tailored to meet the 
needs of the Coronado School children, as the 
program expands . 

h. Long-term planning plus periodic scheduling of work at 
each grade level. 

5- Selection and adaptation of appropriate materials for the 
major phases of the bilingual curriculum: oral lang- 
uage, reading, concept development* 

6. Development of basic skills in the preparation of 
simple materials in Spanish as well as effective ways 
of using them in the classroom. 

7. Laboratory experiences in the teaching of oral language, 
reading, and concept development in Spanish. 

8. Background information on research, activities of 
other programs, and other important aspects of 
bilinguaiism* 

B. Time Required for the In- Service : !rraining Program : 197G - 1971 

The amount of time estimated to afford continuity and 
sequence of the in-service training program is: (1) a two- 
week workshop at the beginning of the school year; (2) one 
9^. Saturday morning 
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page 8 

8,' 3 ' Methods of Teacher Traininf^ : (Kark all that apply) 8.3 1^^^ 



1 - courses 

2- experiential> teaching supervised by master teacher 

3- v;orkshops v/here teachers offer suggestions . to each other 

4.-use of video-tapes of teachersfor feedback on hov they are doing 
C 70 5-.cross-ciiltural sensitivity training, t-groups 
p. 16, 17 6-interaction analysis (e.g. Flanders system) 

7-other (specify) P p.l6 - 

V/here appropriate, teachers engaged in tng* activities will earn credit at U.N.M, 

r 8. A Project pr ovides released time to teachers and paraproff esign- 8.4. 

J'^^ als fo r j oint less on planniiij^; l-yes not mentioned 

r f ^y4 ^-5 gHQject pro vides, for paraprp fessionals_to receive course credit. 8.5 

* ' toward eventua l certif ications 1 -yes 0-no t mentioned 
7 i How? Tspeclfy)' ^ ^ . 

8.6 Far aprofes signal V s. role; S*^ ,2pl^-»Ay3>6 

1 - teaching v/hole class 

2- teaching small groups 

3- tutoring individually 
^.-clerical Xerox P p.6l 

5- contributing to bi cultural component 

ho\7 ? develop materials 

6- liaison witli parents 

8.7 Training for, p rojiect t each,eys..aiLQLsa^^ 
(ma-rk all that apply) A for teachers B for aides 

0-not specified 

1 -University faculty .,^„„ , 

C 70 2-project^s ife-ster Teachers ±. 

P • 17 3-pro j ect * s , teachers ^ X ,JC 

4.-other (specify) T" 




not 



8.8 Number and Proportion o f person nel j?iyin£_ Ma.cher. tr^^ S . 8 ^ O , . 

are? ' 
1 -bilingual ^-ii- < 

2-bicultural 
■■.3-N-EldT (specify background) 

' 8.9 Trainina-, is prpyideds S,9 ,".1,2. 

^ '■ 1-d\;ring a srimmer session 
9^9r7 2-during the acaderaic year 
p.lo,17 3-other (specify) 



8.10 Srte nt of ti^ainin g; 8.10 
• - B (indicate no. of hours) ^5. 



A 1 -appro::i}iiately equivalent to a 5 . ireeldy - t"^^ 

■ Q 7§ college course -^7^ ^^^^iiS—^o^^^'^y 

iERjt" 2Hniore than one course P-71 7 bi^-raontlily 
'f^mam ^ 3-less than one course 



Cof^ B.5 Project oro vides for pg;^apro f essionals t o recei ve course credit 8.5 

' toward eyentual .certi fication : 1-yes 0-not mentioned 
7J[ How? Tspecify) ^ 



S.6 Pa.ra 'or of e s s ional ^ s, rol e i 8.6 .2^3-,A^5,6 

1 - teaching vrhole class , 

2- teaching snail groups 

3- tutoring individually 
^.-clerical Xerox P p.6l 
5-contributing to bi cultural component 

how ? develop materials 



6-liaison with parents 

8.7 Training ,for projejg^t, , teachers and p_ar apiiof e^^ ionalg^^s^ ^ y^jl^ 8.7 A 1^2, 3 

(mark all that apply) A for teachers B for aides B. 1 y 2^ 3 

0-not specified 



1 - University faculty X, , ^ 

2- project^s ilaster Teachers ^ 



P»17 3--project^s teachers ^X^ ^ 

4--other (specify) 



no. % 



8 . 8 Number an d Proportion, of _ perso nnel g.iv ing„ Aeach^^ training, who 8 . 8 n , 

ares 

1 - bilingual ^SL. 

2- bicultural 

• 3-N-EiiT (specify background) 

8.9 graining, is. prpyideds 8,9 1 ^ p 
-J 1 -during a summer session 

^ ^ ' 2-during the academic year 
p.lb,ir 3-other (specify) 

8.10 Srte nt of traininj?; .8.10 A J 

B (indicate no. of hours) 

^ A 1 -appr6::imately equivalent to a 5 ^ i/eeliLy . 

^ college course ^70 ^ [Zm^ montlily 7 

2-more thaM one course P*71 7 bi-monthly 

^ 3-less tlian one course 

/^-other (specify) _ _ 

"fcgiO^ no. % 

Cof^ 8.11 Number and. Propprtipn of .tQ_achers attendi ng, tr ainings 8.11 IHO^ 

or: if specified descriptively, indicate: 
Y Ca- 0-not specified 6-most 

1 -IOO5S 7-many , " . 

2-more than 1^% 8-few 
- 3-50-74^ 9-other (specify)^ . ^ 

4- 25-505^ 

5- 1-2^^ 

9.0 TEACHERS' ATTITUDES 

^^1 Teachers ^attitudes _are. assesseds (Mark all that apply) 9.1 l/^ >5 >7^>// 

0-not mentioned 

H^S^J l^^f^f " , Questionnaire Xerox 

: .2-to K-EWT students - expectations of achievement included' 

E 70 '^^^^ ^^^^^^ culture E 70 p . 87-91 

J p. 87-91 , . ^ ^. . ' V . , . . 95-98 

95-98 ^"P^io^ *to participation xn bilmgiial project 

1 S^^^ttt^^^"^^^ ^^^^^ "^^^^ 

■ :^ r 6-af ter participation for -a period of tiiie in project 

■ ^ AT*^ ' 7-through a questionnaire \, ' ' 'V'^' s.--^ 

^J^^ " f-other (specify) Ai^iai^...at4^it^^ studen;ts ^ ^ 

ERJC Teacher's attitudes towards bilingual- program, curriculum, stafr relation- 

ships, policies & procedures. 



woirishop twice every month throughout the school year or one 
all-day Saturday workshop once a month; (3) a two-week workshop 
at fche end of the school year. 

The University of New Mexico gives the in-service training 
participants course credit at the undergraduate or graduate 
level for this type of work. 

C. Sequence of the In- Service Training Program 

1. The two-week workshop at the beginning of the school year: 

— Suggestions for effective ways to utilize teacher-aides 
in the classroom: group work to jointly outline respon- 
sibilities. 

— Outline long-term plans of the work to be accomplished 
during the year in oral language, reading, concept devel- 
opment. Three levels of performance for each grade level 
may be desirable. 

— Plan the work for about a two-month period: concepts,' skills, 
behavioral objectives, materials.. 

Improvement o^f Spanish language proficiency through direct 

instruction and/or laboratory equipment. 

— Labovatory experiences, under guidance, in' teaching oral 
language, reading, and concept development- 

2. Monthly workshops from September to Mav: 

classrooS.°'' teacher aide cooperative effort in the 

^ — Continue planning work for each two-month period. 

concepts, skills, behavioral objectives, activities, 
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JANUARY - PROCESS EVALUATION - Teacher Mdes 

Using the following scale, please respond to the statements: 

5 = Very 

4 = A lot - good 

3 = OK (all right) 

2 = Not too good 

1 = Not at all 



Because of the UNM Inservice training, 
1 2 3 4 5 

2 3 1 feel more comfortable in the classroom. 

1 12 11 feel more comfortable speaking Spanish in the classroom. 

1 2,3 I can make better audio-visual aids* 
12 3 I understand more about bilingual education, 
12 3 I can help children print. 

3 1 2 • The inservice was well-planned. 

15 I work well with my teachers.. 
3 3 I work v/ell with the teacher-aides. 
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Helpful 


Easy to 1 
talk to 1 


Easy to take 
problems to 




2 


3 


4 


5 


2 ' 


3 


4 




2 


3 


4 


5 








3 


2 






2 


tl 






2 


3 






1 


1 


3 




2 


1 


3 




2 


2 


1 


Mr. 




1 


2 


2 




2 




4 




2 


1_, 


2 


Mrs. 


1 


3 


1 




1 


3 


1 


1 


1 


3 


:x: 




Teacher A 








4 








5 




1 




3 


Teacher B 








4 








5 




1 




3 


Other Teachers 


r 


2 


2 


1 




2 


2 


2 






.2 


1 


Aides 






3 


2 




1 


2 


3 




1 


2 


2 



[X) The children you are most familiar with: 
1 2 3 4 5 

1^1 The children are happy in school. 



13 1 



The children are speaking more Spanish.- 



2 2 2 The children are now more comfortable in the 

Spanish class. 



3 2 

2 3 

3 3 



The children speak Spanish on the playground. 

The children are more cooperative. 

The children are more comfortable in the 
English class. 



4.j Fill-in's 

(1) I would like more lessons in Spanish, more supplementary materials when 
working alone with children . 

(2) I want to learn more about speaking and writing Spanish (3). 

(3) I wish t he UNM workshop offered a variety of instruction. 

(4) '^My'^ Teachers very cooperative (3), helpful (3) , understanding (3). 

(5) Learned a lot, improved from last year. 

. PROCESS EVALUATION - JANUARY^ 1971 

TEACHER EVALUATION: Please rate your involvement with the following on a 1 to 5 

score:' Not at all =1; A lot, very much = 5. 

(l) This past month I, 

1 2 3 4 5 : ■ 

-11- 4 1 5 Used the new curriculum developed by Coronado staff. 

^ 2 3 3 Used ideas and or materials from UNi-i Seminar. 

2 1 6 2 Did Magic Circles (4 weekly = 5) 

12 9 Talk informally with my children. 

■ 5 4 3 Tried a new approach. 

.2 3 7 - Used interest centers 

^ 2 3 6" Developed materials for my classroom 



State number of times: 

Talked vdth parents about their children average 4 



Involved parents in class activities average 2 times 

Visited a child's home 0 (only 1 home visit) 



Please rate your morning group's interest and/or improvement. (Use same scale as in 1) 
1 



2 3 


4 


5 




2 


5 


3 


Oral language 


1 


4 


3 


Reading 


3 


4 


3 


Interest centers 


3 


6 


1 


Math (Social Studies) 


2 4 


3 


1 


Magic Circle 


3 


4 


3 


Cooper ativeness 




4 


6 


Smiles 


your afternoon 


group; 




1 1 


6 


1 


Math (Social Studies) 


3 


3 


4 


Interest Centers 


2 


4 


4 


Oral Language 


2 


4 


2 


Reading 


2 


6 


2 


Cooperativeness 


2 


5 


3 


"Self-Concepts" 


3 


5 


2 


Friendliness toward peers. 



Please fill in: (Some responses received) 
As I see it, the Bilingual Program is progressing veil; a good idea, 

successful; is giving better results than English alone. 

I wish my aide would be faster; could help more with children with problems; 

I like her attitude. ] 

I would like more Spanish materials , to have an aide all the time, a whole 
afternoon to prepare materials. 

My Children doing fine, speaking and reading Spanish, able to speak more 
Spanish. 

There is not enough time to do everything I'd like, to teach all we're 

e xpected to, plan with grade-level teachers. 

I would like help in involving parents in the program, independent work. 
Next year, I would like to tiry team teaching, teaching both languages in 
a self -contained room. 

Comments on "life at Coronado" in general: 

great, good atmosphere, easy to work, cooperative principals, kept our cool. 

Evaluation of evaluation:! (like, do not like) this form of evaluation. 

4 3 

I would prefer No comments. 
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CORONADO ELEMENTARY SCHOOL FEBRUARY PROCESS EVALUATION - Teach 



ers 



Instructional Program 

A. How is the present program approach meeting learning problems in reading 



L 



i 



Inadequately Fairly Average 
Well 



In Social Studies? 

I L 



1 



Above 
Average 



. 1 I 5 

Inadequately^ Fairly Average Above" 



Well 



Average 



Very 
Well 



J 



Very 
Well 



In Arithmetic? 



L 



1 



Inadequately Fairly 
Well 



Average 



Above 
Average 



Very 
Well 



In oral language competency in Spanish? 

L_ I I 3 I 

Inadequately Fairly Average 
Well 



Above 
Average 



Very 
Well 



J 



In oral language competency in English? 

L ^ I 12 1 2 

Inadequately Fairly Average 
Well 



Above 
Average 



Very 
Well 



In developing social skills? 



Inadequately Fairly Average Above 

^^^1 Average 



Very 
Well 



In developing positive self-image? 



How are skills prescribed for each grade level being learned in Beading? 



1 1 1 




1 


1 


Inadequately Fairly 
Well 


, Average 


Above - 
Average 


Very 
Well 


xn oociaj. ouudies? 










-Li 1 


8 1 


1 


Inadequately Fairly 
Well 


Average 


Above 
Average 


Very 
Well 


In Arithmetic? 








1 1 1 


L 


3 1 


1 


Inadequately Fairly 
V7ell 


Average 


Above 
Average 


Very 
Well 


In oral participation in Spanish? 








J-^ L 


J 1 


" 1 


Inadequately Fairly 
Well 


Average 


Above 
Average 


Very 
Well 


In oral participation in English? 




• 


1 1 


1 2 1 


6 1 
1 


2 . .. 1 


Inadequately Fairly 
Well 


Average 


Above 
Average 


Very 
Well 


In social interaction? 








i 1 1 


1 5 , 1 


' 1 


-J: J 


Inadequately Fairly 
Well 


Average 


Above 
Average 


Very 
Well 



Describe briefly special enrichment activities vhich have proven worthwhile. 

In reading: Linguistics sentence builder 

Spanish flashcards for sent ence buiiaing ~ " 

Vowel tran sparencies ~ ~ " 

Readiness; Picture charts — drawing lin es on biackboara (let't t'o yighC) ^rtd 

top to bottom* ~ ' " " — 

Reading skills for Independent reading 

Interest Centers: Library - Exparience charts -.Oral language through 

stories 3 pictures, flannel boards, etc. - Roberts 
oral language program - dramatizations. 



In Social Studies: Dramatizations - parent participation in the unit 

Community helpers^ A visit to the Post Office, Filmstrips and 

cultural awareness inservice. 



•In Arithmetic: Working with concrete objects - (Spanish classes) reinforcing 
math concepts with science and social studies - Interest centers - flash 
cards, ' ^ . 



In Social Interaction: Dancing - parent teaching typical dances,/ Parents 
_ that help with parties and cultural events. Magic Circle, 



1. Staff Relationships 

A. Interpersonal relationships among the total staff at Coronado are: 

• i . L— _L_ 3_J .5 I 1 

Poor Fair Average Above Excellent 

. Average 

B. At the team level they are: 

L-_ J I 1 I I ^ 

^ Poor ^ Fair Average Above Excellent 

Average 

C. List briefly changes which might Improve relationships among total staff: 
. More get-toKethers -» talk sessions, . 



Among team members: 

More team members plan session time 



III. Policies and Procedures 

A. Hov are classroom routines working? 

L__l I I 2 I 6 



Poorly 



Fairly 
Well 



About 
Average 



Above 
Average 



Very 
Well 



B* Staff meetings meet your needs: 
[ 1 I 4 I 4 



Poorly 



Fairly 
Well 



About 
Average 



Above 
Average 



Very 
Well 



C. Communications among staff members are; 



Poor 



i 



Fair 



i 



Average 



i 



Good 



Excellent 



IV. List briefly ways in vhich the program director could be of help to you: 
Arranging visits to other programs for comparisons - an aide to work 



with the children every day. He has been very helpful. With problem 
children, ~ 



v.. 



In vhich program area do you feel you ,ire achieving the most? 

Reading (English and Spanish) Math 

Language Arts, Science, Social Studies 

Khisic 

In vhich program area do you feel you u^^e achieving the least? 
Spanish - Palomares 

English - Reading with lowest groups 
Science 

Spanish as a second language - oral 
Arithmetic (Spanish reinforcement) 
Music and art (lack of time) 

Workshop - Seems that what is worked on or one year is not utilized the next, 
Ex-curriculum was worked on Spring 1970 - now instead of polishing it up 
or using it, we. ignore it. 

Improved tremendousely. The subject matter is • interesting and pertinent 
to our program. 

Too hogged down with technical abstracts. 
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. 10,0 STAFF PATTEPJ^IS 

10.1 Siaff^aUei-p^^^ (narl: all that apply)l0.2 Staff.: 10,1 1 

0-not specified 1-biiingi'^l teacher 

E 70 p.5 1-tea4:a teaching 2-.SSL teacher 10.2 , , ,<) 

2- cluster teaching Pp. 3-fetl-in5TOi coordinator 

3- shax-'ed resource teacher 4.-aides or paraprof essionals (volunteers) 
4.-other (specify) 5-cons\atant psychotherapist 

or gxiidance co\:inselor 
E 70 p.5 6-other (specify) 

o r-niedla specialist 
10,3 /iSi§iia^jn^er^_^^^ X- curriculum 10.3 0-^ 

E 70 0-not specified - — specialist "'"^^ 

P- 5 



\1 0 • 4. ^Ai'lMe^iJlS?^^ er, clasj ; 

^ 0-not specified 





0-not specified 

10,5 AY.eT^S.^^iM;ii?3A^^^LJ^mZj>x, bi 1 i ne^ia 1 a i fip.q. ip^.j^axa.'' 
j^rpf essionals )^ pe_r _ clas ; 

0- not specified 

10-6 Special^ a id^^^^ ' 10,6 0 

is,_gr\rens 

1 - individually by 2 3- teacher 

2- in sroall groups .4-special remedial teacher 
O-not specified 5-paraprof essional 

6-parent tutor 
7~older student tutor 
8-peer tutor 
9~not specified 
10-no- special help given 

11.0 INSTRUCTIONAL COIIPONENT - DURATION iUJD KITEilT OF ESINGUjIL COMPONENT 

11.1 Duration of Bilingual Education (policy) I u 11^ 

Kr^IjLJ&ngua^^v .|S i^qiM E DOi " E 'DOU 

(mark all that apply) 
' 0-not specified hoir long 
1~as the alternative language of learning t i T /. 

for as long as desired ^ " \inr; 

2«as the mediuiTi of instruction for special 

subject raatter (e.g. cultiaral heritage) ^'^ 

3- only for the length of time necessarj^ for _ _ _ 
the acquisition of sufficient English to " 

peiTjiit learning of acaderaic content at an 11.1 I 1 

acceptable level in English IJ 1 finf ) 



III ^1--^^ 



'•''•S Hw Baiiyjire^^^^ foi- instxaiction 11.2 

f P?, ..M.?LS-''Plip. thrpugh^ ll-ltl feimajsi^ tpj cp^^^ 



0-not luentioned 



'0 C-not specified ^' specia-^st ' 

5 

'XJO.A ^?JM§^ii3£*^r^i^f_ai^ 10.4 

^ 0-not specified " ^" 

10.5 Average nmber of IT^SIIT nr hi1ingiin1 ^^irlP.g for p^r^^ 10>5 ^ 

professional s) pe r clas ; 
0-not specified 

1Q.6 Special :2iSf^r^^t^ ^ pupils haima^c post digTlciilty, in learning 10.6 0 

is._givem 

1 -indi viduaUsT" by s . 3-tsacher 

2-in small. gg r? ;!.i ^;B , ^--^ecial remedial teacher 

O~not specfSsi 5~pa:raprofessio2ial 

6- pHrent tutor 

7- oltder student tutor 
S-pB:er tutor 

■ 9~not specified 
10-no special help given 

11.0 INSTrLUGTIOlTAL COIiPONENT - DUl'L/lTIOll i\iID SITEilT OF BILINGUilL COJIPONENT 

11.1 Duration of Bilingual Education (policy) I n II-j^ 

N~EI-lT^Jan£ua ,1E 'oou E Wi: ii, DOll 

(mark all that apply) ^ ^ ^^^^ 

0- not specified hov; long 

1- as the alternative- language of learning .-J.^,. -f^ 
for as long as desired ^ - -\xni ) 

2- as the mediuiTi of instruction for special 
subject natter (e.g. culti^ral heritage) 

3- only for the length of tiiiie necessarj'* for _ 

the acquisition of sufficient English to 

peruiit learning of acaderiic content at an 11.1 I 

acceptable level in English '^1^1 Zlni) 

III r 

1 1 • 2 How many, years does pi';olec_t_ stote is ' optimal for jjis tinac t^^^^ 11.2^ Q 
0-not mentioned 

if for a particular nur.iber of ^i^xxs i . ' ■ 

1 2 - 3 4 5 6 7 8 9 10 

(if specified im:.isEa-s of a condition, please state rt - 
e.g. "if a chiMlISiegins learning in II-aiT and English in Pre-lC^. 
N-aiT instructiom :should contanue tlirough high-school'') 



Duraxion of Bilingua£ ISLucation (irrrpractice) (i-Iark all that appl^) - 

''''•3 Se.cpnd la n^^nsarfrerjlB arnin^ is__ introduced in which grade: 11.3 I X _ 

codes 0= N.!. C^f no EiiT) 

for each group II. A. Pre-iv K 1 2 3 ^ ? 6-^ 7 S 9 10 11 12 
-I DOM 

° II EDOU - "'^ ^ - 

^••^^ 111 2 DOM/TO ; z [ lli 71 'Z Z 71 71 71 r " ^'^ 
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11.4. Tiie ^rrepj:.^prpj e c.t will. be., liftlied. tp...a f utiir e Silinsml. 

" ?£okm^k"CS\e iiidlcated £rade_leyel;c._(indi^^^^^^ grade) 



grades 

1-3 4-6 7-9 10-12 13-c611cge 



00 O.not 
code? (if no EiIT)iaenti 

I wu X — ' 

ill 3-DOi.i/miT*^''' X. - — — — 

code; 13=Gollege or UniversLty (Otlier professional training) 11.4-1 
U=.Federal^, State, or Trivate Vocational. Jot training I^ 



U Voc. 

training 



11*5 SacpnA. lan^ag.e learning. Jlor^^ students, is. 

proj ected thjrpugli .grade : 

00 , if 0^ not grades 



11.5 lo.^^^- 



code: no 3IT specified 1 2 ^ /+ 5 

II SiT ' „„ 

III N-EtfT/S Dora . „ 



7 8 



9 10 11 12 



11.6 



11,6 Learning in theii- :Bstive..lan^age_foOon_-;^ 
C "7.0 students is proje ptgd Urrough ,;grade ; 

p;.i57 0=not Specif iedAGrade 1 2 3 A 5 6 7 8$; 10 11 12 

^A-t. r, 11.7 The amount of ; instiaictional time in and through their native language 
few*^ ' per day for il-EiiT saaudents v;ho are N-E doninant.:is J 

7 11.8 11.9 
i-iin. per day '3istal Min. per Subjects taught S of tirae per day _of 
of instruction gay of any in native lang. Instructic^ 
G 71 ,p . 23tii3rfiii^_]:I=MLT. 31£jLrjipti._oii 1 ~ ±toHil.l=ai, 



code: O=not specified! irFnath s = science ss = social studies 



C71,p.2a^...^$Q 

C71.p.320|:_,9a-.. 
Cflp.370 

4 

5 

6 



j6a -IJuBXc.,^ti>5ci.erLCS«l4ajag..^t^iJ^^^ 

_...J60. Jieaains,,K^aa,&Jiien3.e. d^^Slo-- ' 

i i 4 _ ''. ■ 



7 



,8 .' 

'9: 

10 

11 

12 



< 



....A 

: 6 
, 7 
48. 
I. .9.. 

! 10 
; 11 



12 



11.10 The amoi-mt of instructional time in and through their native language 
for H-SIT students who are English doBinant is : ' 

code: 0 = not specified N.A. = not applicable, no N-EilT, E doEi students 



ERIC 



11.10 

llin. per day 
of instruction 



Total liin. per 
day of any 

-i -n H +.T<n f> +.1 nn 



11,11 

Subjects taught 
in native lang. 



11.12 

% of time per day of 
instruction 
thrpusLh .NrSlT, 



11,5 SjBcpnd langjiage learning fpr^ .2i^£Llisl^-.^PRiP5^^ stj^A^A'ts. is. 
pipj ected. tlirpu^^ £rade : 

Ob if 0 not grades 

no SIT specified 12@2i56789 10 11 12 



11.5 In 3.. .... 



C 70 
p. 37 



cnae; 

II aiT- ' 

lit N-ELiT/r; Dom , _ . _ 

11.6 Lfi^Jgliijig_in. j^^giy. natiye. language f p_r. NpA-^^ish, domijmnt 
studenjbs, is_projected jUi^^^ ^rad^es 
0=noT specif ied/^Gra'^^^ v"2^Y 4' 5"*'6^ 7 S 9 10 11 12 



11.6 



...2.. 



codes O=not specified nPraath s science ss ~ social studies 



9 11.7 The amount of instructional tiiae in and through their native language 
' pel' 'iay for N-EiiT students \/iio are N-E dominant is: 

) 

11.7 11. S • 11.9 

i'iin. per day Total Min. per Subjects taught % of time per day _of 

of inatruction day of any in native lang. instruction ' " 

C 71 , p . 23tlir2ugki:I-MIT. i^-strufitj-m ^ : tlir.cugjL 

•PwK J - . --^5 Xl^ ; - - ~3_07o. 

. ..--JdCL- ..M,Rualc.,Jwang..AEts^S , ArJ:.^acl.ence,Re.adins ..^Szlj^ 
, ...BeadJ-Qs ,tt^S.S , S^Lleno.e. 'b^ST^Q. 



C71, p. 23^350 
071P.32 
C71P.37: 




5 
6 
7 
8 
9. 
10 

11 

12 



■ ■ • T- 



5.. 

6 
7 

9 . 

10 

11 

12 



11.10 The amovjit of instructional tine in and through their native language 
for-l~SlT students Virho are English.: doBinant is: 



code: 



not; specified M.A. = not-applicahle, no .H-EilT, E dom students 



11.10 
iiin. pen 
of i'nstruclion 



Total iiin. per 
day of any 



0 



100" 



.:C 71.:-;.p23 .ttojjgh3f-:s:i3L,... ^tmo-tiPA 

SrriC i 

C71p.21 1 I. 

C71P.33 2 ' 

3 . 
k 

I ' 

7 

8 ; 



1-43. -i^, 



11.11 11.12 

Subjects taught % of time per day of 
in native lang. instruction 

^ ttoough N-EIiT 



Jte K. . -.3./- ? 0 ; 

1 1 ; 

; 2 : 



.Readlng-yM , SS.;,.S ci ericfe 



-i- 



9 

10 
11 
12 



.5.,. 
! 6 

■ i 

■: 9, . 
: 10 

\ 11 

i 12. 



For ^irst grade^ there Is a Spanish component (C 71, p. 28) & English component 
(0 7I, p. 23). It is unclear as to how they are scheduled together. 

- E 70, p. 78 states there Is a 

Xerox C 71, pp. 21,23,28,32,33,37 split day (i day in each 

C 6 flj fO\, — ^ language). 
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KINDERGARTEN 



9:00 to 9'. 15 
12:30 to 12:1+5 



Opening Ex . (Spanish & En-^sS) 
Roll call, lunch count ,__^pI:Bdgs, 
News 



'if 



9:15 to 9:30 
12:^5 to 1:15 



Music (Spanish & English) ■ 



9:30 to 9:^5 
1:00 to 1:15 



SSOL (Spanish) 



9-A5 to 10:00 
1:30 to 1:^5 



Snacks (go to cafeteria) 



9:^-5 to 10:00 
l:if5 to 2i00 



Supervised play outdoors 



10:00 to 10:15 
2:00 to 2:15 



Rest period 



10:15 to 10:30 
2:15 to 2:30 



Human Development 



10:30 to io:if5 
1:1^ to 1:30 



ESL 



10:50 to 11:25 
2:30 to 2:55 



Free play 



28. 



c. 



9:00 to 9:15' 



9:i5'to 10:15' 



Spanish Component 
secciOn MANANA 



IniciacioHj saludos a la bandera. 
Noticias . 



Artes del Lenguage 

15'--Leng. oral (cont. tornados de 

Ciencia y Estudios Sociales.) 



i+5^--Lectura 



I0:l5'to 10:30' 



Recreo 



io:3o'to 10:^-5' 



Es oritur a 



iom-5'to moo 



Reforzar Matematica - (musica) 



11:00 to 11:30^ 



Palomares 



SEGCI6N TARDE 



I2:3o'to 12:^5' 



Saludo, Fecha, responsabilidades , 
noticias 



i2:^5'to 1:^5' 



Artes' del lenguaje 

15' — Lenguaje oral (cont. tornados. 

de Ciencia y Estudios Sociales) 

U-5' — Lecturav,., 



i:^5'to 2:00 



Escritura 
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2:00 to 2:15' 

2:i5'to 2:30' 

2:3o'to 2:^5' 

2:^5'to 3:00 



Recreo 
SSOL 
Musica 
Artes 



ro JL 

32. 
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GROUP - 1 



9:00 to 9*10 



9:10 to 10:15 



SECOND GRADE 
CLASS SCHEDULE 
Spanish Component 

MORNING 



Opening exercises 



Language Arts 

SSS - SSOL 
Social Studies 
Science 
Art 



10:15 to 10:30 
10:30 to 11:00 
11:00 to 11:25 



RECESS 



Human Development (Palomares) 



Story time 
Music 

Math (reinforcement) 



11:25 to 11:30 



11:30 to 12:30 



Health 
LUNCH 



10 
37. 



THIRD GRADE 
CLASS SCHEDULE ; ■ 

8:55 to 9:00 Opening Exercise 

9:00 to 9:05 Health 

9:05 to 9:25 ' English 

9:25 to 10:15 Reading (English) 

10:15 to 10:30 Recess 

10:30 to 11:00 Reading (Spanish) 

11100 to }/' : J5 Arithmetic (reinforced in Spanish) 

ll:'+o to 12:30 lunch 

12:30 to 12:50 Social studies (Spanish and 

reinforced in English) 

12:50 to l!05 Science (reinforced in Spanish) 

Or 

1:05 to. 1:30 Spelling 
1:30 to 2:00 ■ Expressive Art 

2:00 to 2:15 Recess 
2:15 to 3:00 . Enrichment 

Tuesday and Thursday P. E. lO: 35 - 11:00 

.Friday --------- Library 11:00 - 11:30 



FIRST. GRADE 
ENGLISH COMPONENT 



8:55 - 9:10 Opening Exercises 

9:10 - 9:20 Writing 

9:20 - 10:15 Reading 

10:15 - 10'.30 Recess 

10:30 - 10:50 Math 

10:50 - 11:30 Magic Circle, Social Studies 

(reinforcement) 

12:30 - 12:^0 Writing 

12:lf0 - 1:35 Reading- 

1:35 - 2:00 Math 

2:00 - 2:15 Recess 

2:15 - 2:30 ■ Art 

2:30 - 3:00 Social Studies ( re ingor cement ) 
Wednesday ... . . . Library 9^00 - 9:3-0 



Social Studies and Science alternated, . according to units 
being taught in Spanish component. 



10 y 
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SECOND GRADE 

CLASS SCHEDULE : 
English Component 

9:00 to 9:15 Opening Exercises 

9:15 to 10:15 Reading ESL Miami 

10:15 to 10:30 RECESS TWTH (P.E. MF) 101 00 - 10:25 

10130 to 11:00 Arithmetic 

lllOO-:to 11: 15 ' ■ Hman Development 

11:15 to 11:35 Science 

11135 to 11:^0 Lunch Prep. Alphabetically 

11:^-0 to LUNCH 

12:30 to 1:30 Reading ESL Miami 

1:30 to 2:00 Arithmetic 

2:00 to 2:15 RECESS TWTh (MF no Recess) 

2s 15 to 2:30 Human Development 

2:30 to 2:^5 Science 

2:1+5 to 3:00 Art or Music . . 



xiotner tongue students do not receive instruction "in 
a secoiiQ language C 70, p. 14 

0-no English iiotlier tongue students 

''''"^ ?or S°Ss uLIf '-''^ '-^^°"Sh their second language 

lox pupils wno are native spealcers of English is : , 

(Spanish) 

code: 0 - not specified N.A. = not applicable, no English iiT "students 



PreJ 
1 
2 



1 



5 

6 

7 

8 

9 

10 

11 

12 



11. U 

ilin. per day ■ 
of instruction 



Total rain, per 
day of any 
J-nstioiction 



11.15 

Subjects taught 
in sgcjoh^ lang. 



1 

I: 



a;. 



11.16 

of tine per day 
of instruction 
thrpu^i 
i" Pri ' * 

t 

. s. 

.. .10 

.. .11 

■ 12 



11.17 tto^. or s epara te langoiM-o usa£.e bz teacher .and/or aide 
m the classrooH (raarl: all that apply) " 



p- 



11.17 



0- not specified . ' 

1 - languages are never uirced by either the teacher, aide or the 

P ?Sp f ^ P^""^"^^ language is used. 

^-"^^^ language IS used exclusively by the teacher,aide 

and pu.ils during at least one portion of the school day. 
Dioilf ' ."""^ lang-uage exclusively within a class period:- 

L ?hP i". r n ° either .r^ative or second language. ' 

4-the teacher uses only one language; however, the aide or para- 

c::r:Sher!^^ "^'--^ ^^-^ ^^'^-^^ 

5"the teacher reinforces any conversation initiated by the child 

6 ^S^^-Tf°' f i^^^^^^-^^ l^^g^age the child has used at the time. 
6-constant switching from one lang-uage to another by teacher durinc. 
^6sson« . ^ 

^^oi^ 14 d V-the teacher uses English and the paraprofessional then translates 
the saine material for W-HiT pupils. 
8-other (suraiuarize) 



1 2. 0 i-iSTHODS OF SECOND L7UIGUAGS TSACHIKG' 

ERjC Uiark all that apply; some projects nay use a combination 
Mw i MB i iiii of raethods) 



12.0 



of instruction day of any in se<u>kiJi lang. 
tiirour::h N-IiiT instinaction 


of instruction 
throuf^ii i'i-u.i 
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11.17 


lLi5L®^Li?J. .sjspjiprate. lan^naage^ P-SA£P. ."teacher, .and/or 
in the classroon (raarl: all that apply) 


aide 11.17 



0- not specified 

1 - languages are never ui::ed by either the teachex*^ aide or the 
pupil in any one class period: only one langmge is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during ^at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period: 
pupilii .are :llo\/ed to use either native or second langnaage, 

4- the teacher uses only one language; however the aide or para- 
professional uses another d^oring the saiae class period: students 
nay use either. 

5- -the teacher reinforces anj?" conversation initiated -by the child 
throiigh the use of i/hichever language the child has used at the time. 

6- constant sv/itching fron one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
. the sasie -luaterial for N-5SiT pupils, 

G-other ( surni-aarize ) 



12.0 iTiCTHODS OF S3C0ND LiUTGUAGE TEACHING 

(iiarl: all that apply; some projects nay use a combination 12.0 ^ 1. 

of methods) 

1 "Apdip -lingual habit skills or behavioral approach. Emphasis 
on coiiTiaunication. . Includes contrastive analysis of sounds 
E .70 ("units), in both languages by teacher and students ^ student 

P-5,6 repitition of tapes and/or fluent teachers' model sentence 

pattei*ns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
j^£^0^ sociation between object and word in second language in a 

sequence of patterns learned in complete sentences. Inductive- 
generalizations draxm from e^cauiples. 



/ ^ T 2-Transfprina_tiori^^^ §2Prpash 

Acquiring an vjider standing of tho structural patterns or 
grai-anatical rules of a language. 
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II • Techniques and Activities 

^- Techniques for Second Langua ge Teaching 

1. An audio lingual approach ^"^^"^^ 

Language learning for children should be language 
learning for communication • Consequently, an 
audio-lingual approach, or a necessary adaptation 
of it is strongly urged when teaching English and/ 
or Spanish as. a second language. This approach 
recognizes that first the ear must have training 
for comprehension of the spoken language. Speaking 
practice follows immediately. The correct sounds 
and patterns of the language are learned utilizing 
normal, everyday speech. Reading and writing 
practice follow the drill in oral skills. This 
thod also recognizes the fact that vocabulary 



me 



is easily acquired, that the learning problem 
IS one of sound and structure. 

When teaching the oral skills, there are four key 
words for the teacher to remember; listen, repeat 
practice and create. repeat, 

tr.^^tl^^t-^^^''^^'' ^^^^ motivation is the key 

to effective teaching. No method, no drill ^ 
approach is effective unless the child is interested. 

Suggestions for Language Teaching (General) 

As an aid in teaching the language skills, the 
following suggestions are offered: 

a. Carefully plan your classes (teaching) in 
advance, but always leave room for flexibility. 

b. Alert pupils to your (and their) objectives 
and how these objectives will be attained. 

c. Approach the language as a practical tool 
something to use, not something to talk about. 

d. Talk about, read about, write about topics of 
interest to your students . 

e. .Always keep in mind the differences between 



recognizes that first the ear must have training 
for comprehension of the spoken language. Speaking 
practice follows iininediately , The correct sounds 
and patterns of the language are learned utilizing 
normal, everyday speech. Reading and writing 
practice follow the drill in oral skills. This 
method also recognizes the fact that vocabulary 

is easily acquiired, that the learning problem 
is one of so\.ind and structure. 

When teaching tlie oral skills, there are four key 
words for the teacher to remernbex; listen, repeat, 
practice and create . 

A skilled teacher knows that motivation is the key 
to effective teaching. No method, no drill, r.o 
approach is effective unless the child is interested 

Suggestions for Language Teaching (General) 

As an aid in teaching the language skills, the 
following suggestions are offered: 

a. Carefully plan your classes (teaching) in 
advance, but always leave room for flexibility. 

b. Alert pupils to your (and their) objectives 
and how these objectives will bvs attained. 

c. Approach the language as a practical tool, 
something to use, not something to talk about. 

d. Talk about, read about, write about topics of 
interest to ^TOur students . 

e. Always keep in mind the differences between 
assimilation of theory and practical application. 

f. Insist that students keep their books closed 
during presentation and pi-Qctice. 

g. . Encourage all students to participate - instead 

of yiolding to the temptation to call on out- 
standing students only". 

h. Differentiate between the hearer and the 
speaker as you train pupils. 

i. Teach only one thing at a time, such as new 
vocabulary, a new pattern of structure, practice 
on a particular sound problem or a persistent 
problem. 



lit 



j. Teach phrases or sentences (utterances) 
instead of isolated words. 

k. Correct mistakes in pronounciation immediately. 

1. Clarify meanings of words to avoid confusion 
and to save time, 

m. Use visual aids and cues to expl,^i:i meanings. 

n. Always make use of something "old" when you 
are teaching something new. 

0. Do not emphasize errors. Be positive -.call 
for choral correction of mistakes before asking 
tJie student to correct his error. 

p. Give praise for correct answers. 

q. L^.t reading and writing assignments be on 
familiar' material. 

' r. Don't ask students to write things they cannot 
say, 

s., Give assignments that are helpful to students? ' 
don't be guilty of asking for "busy work". 

t. When giving a new assignment, always explain 
fully what is expected and how it is to be 
carried out. Give models of assignment. 

u. Do not judge a student's ability solely on 
the basis of his written work. 

V. Remember the importance of review and provide ' 
for it periodically. 

V. Don't expect your pupils to know as much about 
the language as you do, You are not in the 
teacher training business. 

'3. Effective Techniques ; 

It is essential that the teacher strive constantly 
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to learn about and to utilize new or revised 
methods. The techniques described are those used 
in many language classes. They have been selected 
for their known effectiveness in language learning. 

4, Listening and Speaking 

a. Listening Experiences 

Before the child can understand the spoken 
work, he^Hiiist learn to listen carefully. 
Purposeful listening experiences should be 
provided from the very beginning. 

Students mt be trained to listen not only 
for understanding^ but also to be able to 
reproduce the sounds and intonation patterns 
of the language. Such activities can include: 

Teacher and pupil use of the language for the 
dail;; routine and classroom directions « ' 

Increased use of a variety of recorded 
materials. 

Listening to resource persons. 
Radio' and television programs. 
Games which require attentive listening, 

b, Eresentatiaii of a Language Pattern 

One major device to teach sound and new items 
of language structure is the presentation of 
. a simple lamguage pattern. Vocabulary is also 
taught by maJcing simple substitutions in the 
basic language patterns. These steps may be 
used in an oral presentation: 

Saying the basic sentence pattern clearly 
■ and distinctly several times at norinal speed. 

Indicating the meaning of words or situations 
by pictures ; gestures ^ action, or simple 
explanations, % 
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Having students listen carefully before 
they repeat in chorus . 

Having the pupils repeat the patterns after 

you. This enables you to listen for and 

hear problems as you walk around the classroom. 

Modeling the sentence pattern repeatedly. 

Giving remedial pronunciation practice for 
any words causing difficulty. 

Havi-iig pupils practice in isolation only those 
words that pose pronunciation problems, and 
then repractice them in context. 

After students have mastered the sentence 
pattern orally, have them practice reading 
it. 

c. Dialogues 

A dialogue is a simple conversation between 
two or more people. It ia built around an 
everyday situation in which the student under- 
stands, identifies with, and enjoys. Dialogue 
practice offers practice in pronunciation and 
structure as well as providing for other 
values - meaningful experiences, time not wasted 
on isolated words, and the pupil finds a personal 
interest ^ 

The following questions may be used as criteria 
by the teacher in selection of dialogue material: 

1. Is. the dialogue short, interesting, and 
meaningful? 

2. Does it contain simple phrases and patterns 
for mastery? 

3. Is it developed around a real situation 

on the child's interest and emotional level? 

4. Does it allow for intensive practice of 
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basic structural patterns and insure a 
high quality of language development? 

5* Does it in some way reflect or transmit 
ideas of the culture of the people who 
speak the foreign language natively? 

When teaching a dialogue, these .suggestions 
are helpful : 

1* Use appropriate facial Pxpressiofl^ aind 

gestures in "feJie pj?^^et3tat±or so tlMt the 
children will get the feel of what they 
memorize - 

2, Make use of pictures, props, puppets, or 
other visual aids necessary to clarify ideas. 

3, Change positions each time there is a change 
of speakers - 

4, Re-present the dialogue sentence by 
sentence for added comprehension and 
repetition practice. 

5, Walk aroun^d the r^oom and require the children 
to repeat the sentences of the dialogue 

by the use of hand motions - 

6, Give correction to errors through choral 
repetition drill of correct forms. 

7, Always cultivate the habit of clear and 
quick responses • - 

8, Know that a dialogue has been mastered when 
most of the students can participate at a 
moment's notice and the entire dialogue 
can be said from beginning to end at a 
normal tempo without hesitations or mistakes. 

By selecting well organized and appropriate 
dialogues and applying well sequenced steps in 
their presentation, the teacher can better his 
results considerably e He must remember that 



through the medium of dJ.alogue practice, ine 
IS teaching his students to become indepeiademt 
m the use of the simple forms in natural 
hearer -speaker situatioas . 

Students in the higher levels may ipe led to 
■c^jfeafce thfeiur own dlalegaaies . whole eixpressiojus ' 
asa^i ^rt^ ^jf dialD^es that have been memorized 
previously may be used as a basis for developing 
the new dialogue. 

d. Pronunciation Drills 
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- Every te^-^er of migSiish serves as a mo^jr _ 
^romm^^mtmsn, im'^tiG teaches Spanish spesMcin^ 
chxiareil, it is important that he become well 
acquainted with the sound structure of English 
and with the ways in which it contrasts wiith 
Spanish. .This knowledge enabies him to gpirigfitict 
pronunciation proffeims ^nd to .seletJt or pmEba-te 
drills tm -fcheir ©olufeion . ' 

Several techniques are suggested for preparing 
drills for pronunciation practice: 

1. Contrast words with the same beginning and 
ending consonants but with varying vowel 
sounds; but, bought, boat. 

2. Contrast words having the same vowel sounds » 
but with varying final consonants: hat, 
had, has - 

3. Contrast words containing the same consonants 
m different positions in the words; tan, 
stand, Nat. 

4. Develop recognition drills of similar words 
with contrasting vowel or consonant sound-^ g 
heed, hid, head, had; sheet, cheap, ship^ ' 
chip- 
s': interesting and practical explanations 

' or drills as to how difficult sounds are 
made; 
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By comparing unfamiliar sounds to noises 
familiar to students, such as s^ sound of 
serpent, sh "hushing" sound • 

By using simple illustrations, as "the motor 
in throat" to distinguish between voiced 
and voiceless sounds such as f-v, t-d. 

6. Lead students to form their own pronunciation 
rules after they have been taught inductively 
a muinber of examples: 

Formation of the past tense ending in -ed. 

Formation of plurals. 

These procedures may help the teacher in presenting 
pronunciation drills more effectively/ 

1. Model a pair of contrasting words or a 
sentence. 

2. Have class repeat in unison. 

3. Repeat the same pair of words or sentence, 
pointing to an individual student to repeat 
after you. 

4. Then model the second pair of words or the 
second sentence and follow the same 
procedure. Do the same with subsequent 
words and sentences . 

Dialogue Adaptation 

The objective of dialogue adaptation is to relate 
the dialogue sentences and situation to the 
personal experience of the students . The 
technique cons ists of questions and answers 
that are based on the dialogue, and it may be 
used as soon as the appropriate parts of the 
. basic dialogue have been fairly well learned 
rby the students • > 

The following are suggestions for presenting 
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dialogue adaptation: 

1. The question-answer process is first 
practiced between teacher and students. 

2. When a phrase becomes familiar, direct one 
student to ask the question of the student 
next to him. 

3. After answering, this student in turn may 
ask the student next to him. 

4- This "chain drill"^ ends after several 
students have participated. 

5* Introduce a new question. 

6- When necessary, prompt the correct form 
immediately . 

f • Questions and Answers 

The questioning technique is one of the most 
frequently used by language teachers, but this 
does not mean that it is the most successfully 
used. Valid question practice is very important 
in language learning because it requires the 
ability to think quickly and easily and to 
answer automatical ly . 

The following suggestions are for improving 
the technique : 

1. Direct the question to the whole class 
before any one pupil is called on for an 
answer . 

2. Use only words found in the pupil's 
vocabulary • 

3. Be concise, clear, and definite. 

4. Require all questions to be answered in 
complete sentences or utterances. 
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5. Pass the questions around and give all 
students a chance to participate. 

6. Do not follow any special order in asking 
the questions, such as seating arrangement 
or alphabetical order • 

7. Bo not allow a few of the very slow students 
to waste the time of the class. 

8. Ask most questions in a business-like, 
but unhurried rapid manner. 

9. Use various types of questions that will 
establish an active vocabulary, emphasize 
points in grammar, test student's infor- 
mation, and stimulate thought and create 
enthusiasm. Make questions difficult enough 
to challenge the student's efforts but not 
so difficult as to discourage them. The 
most effective questions are those pertaining 
to students' lives and experiences. They 
create personal interest and enthusiasm. 

For drill purposes, however, and in order 
to build an active vocabulary, the teacher 
may use other types of questions: yes- 
no; choice, simple and difficult recall, 

g. Directed Dialogue 

Directed dialogue is a controlled conversation 
between two students stimulated by teacher 
instruction. The student rephrases an utterance 
and addresses it to someone else. 

When presenting directed dialogue: 

1. Have two students come to the front of 
the room the first few times you use the 
technique. 

2. Use students' own names in speaking to them. 

3. Have one student repeat the words. 

4. Have the entire class repeat the same 
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E. Activities 



sentence or question. 

5. Move and stand beside second student; give 
him the exact response. 

6. Have him repeat it; have class repeat it, 

7. Give the direction to first and second 
students to elicit the responses without 
prompting, 

8. Repeat the same directed dialog-ae with two 
or three other pair of students. 

Prompt immediately when prompting is needed, 



songs games, story telling, puzzles, and art activities 
are not only ways of creating atmosphere, interest and 
enthusiasm, but they are also an excellent medium io^ 

teachxng, reviewina anr^ -f-oc-f- ■; ^ 

y, xcvj-ewing, ana testxng language learning. 

1. Songs 

thej'^''^'' ^^^^ singing songs because 

a. Are fun and create atmosphere. 

b. Teach melody and words in a manner that will 
maintain interest, 

t^t^"" learning new sounds and give an interesting 
medium for pronouncing them correctly. 

d. Facilitate learning of new words and concepts 
through appropriate action^or dramatization. 

e. Afford a means of improving intonation patterns 
and rhythm in the new language . 

f. Give. practice on the cardinal principle that a 
word must be learned before it is seen. 
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When teaching a song, follow these steps : 

a. Read the words at a normal speed and explain 
the text, elaborating on any parts that are 
necessary. 



b. Sing or play a record of the song all the way 
through so that students will become interested 
in the melody and how to sing it, 

c. Re-read, the song, line by line, indicating 
, rhythm and inflection by hand motions . 

d. Have the students repeat the song. in choral 
unison with correct pronunciation and rhythm. 

e. Require correct pronunciation of all words, 
giving choral unison, drill of the difficult 
words . 

f- Sing an entire verse (or part of a verse) 
and have the students join in the singing. 

g. Continue singing until students have learned 
to sing the melody correctly. 

h. Encourage students to learn the words by memory, 
once they can sing the song correctly. 

-i— Os^gaRirZe -gr^oxips f or two-,— thlre-e:; ba- l;6uif^parF 
harmony, after the song has been mastered by 
the entire group. 

j. Make the presentation of a song more meaningful 
by using appropriate pictures and relating it 
to the development of the lessons taught. 



2 . Games 



The teacher can take advantage of the child's ' 
natural interest in games to give additional practice 
in reinforcing* maintaining, and reviewing previously 
learned skills. 

In selecting games for classroom use, choose those that: 
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a. Are fast movin.g in order to avoid monotony . 
•b. Contain elements of suspense and competition. 

c. Requiare responses from a large number of students 

d. Are tirxcomplicated and require only simple 
explanation and score keeping. 

e. Most Of all, provide definite learning 
oiDjectxves. ^ 

Many professional books and magazines provide 

teachers wxth new ideas about games . The following 

are some samplings of games that have been effective 
xn language teachingr «xrecrive 

a. Lost and Found 

t^^i-^^^^^^'^'"^^ children to stand and repeat 
T^?!' T''^'^ ^ policeman if they were 

lost. Each child might say: ywere 

My name is Juanita Morales. i am six years 
old. I Ixve at 506 laredo Street. My father's 
name is Raphel Morales. -^aTiner s 

I'f^^'^^l.^'^'^^^''^^^ ^9^ncy, Austin, Texas. 
Bulletin 642, March 1964.) 

33. How Many Are There? 

Use nuinber cards and pictures of any object, 

: hand^aidL"" ""T^ - - ""^'^ " ""^^^ ^^^^ °ne 
nand andl a picture m the other. Ask, "How 

"^^^y - are there?" 

(Teaching Children Foreign Language 

Zl^^t^"""^' McGraw-Hill Book Company, 

New York, New York . ) i^a^^y, 

c. Nice and Clean (Song-game) 

(Tune: Mary Had a Little Lamb) 
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Tito had a bar of soap, 

A bar of soap, a bar of sc^p. 

Tito had a bar of soap. 

He used it every <iay. 

His face and hands were alwciys clean 
Always clean, always clean. 
His face and hands were always clean. 
He used it every day. 

Maria had a toothbrush, 
A toothbrush, a toothbrush. 
Maria had a toothbrush. 
She used it every clay. 

Lupe wore a nice clean dress , 
Nice clean dress, nice clean dress . 
Lupe wore a nice clean dress , 
A nice clean dress today. , 

(Texas Education Agency, Austin, Texas 
Bulletin 642, March 1964.) 

Story Telling 

The learning Of stories furnished rich listening 
arowth" t"'' ^-^^--i----- that promote language 
?hat a;e wSi T -t:ories for beginners , "^those 

--es- yxve pupils feelings o.f confidence. The 
teacher can use pictures and props to help get 
meanings across. These steps are effective in 
presenting a story: • ^*-xve xn 

a. Practice repeating the story several times 
outside of class, -using pictures and props that 
may be used during its actual .presentation . 

b. Correlate skillfully the presentation of each 
visual aid with the idea that it explains. 
Practicing in front of a anirror can be helpful. 

When telling a story, follow the same sequem e 
each time and use the visual aids exactly the 
same way. The visual material may be different 
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to vary the presentation, but always present 
the events in the same order or sequence. 

d. Wlien first presenting the story, tell if in 
a short and simplified form, dealing mainly 
with the basic frasiework. 

Use key phrases or expressions later as a 
refrain or choral drill. Present the dramatic 
action so that the children can easily learn 
to mimic the voice and the action. 



f . Tell the story a number of t 



imes 



Have dramatic presentations with the children 
performing or using puppets to serve as a 
culminating or final activity. 



Puzzles 



Puzzles are a most useful aid which all children 
en^oy. Like games, they arouse interest and are 
Ideal for reinforcing Learning or review. There 
are a variety of types, among which the followiixr 
are commonly used in language teaching: 

a. Picture puzzles (grades 2-6: A picture puzzle 

to develop concepts at these levels. An 
example would be a picture of a ball with 
the letter b missing. The child sounds out 
the word and supplies the letter he hears. 

b. story puzzles (grades 2-8): A story puzzle 
IS one m which the child, reads a teacher- 
composed story or composes one himself. After 
xt has been read several times, consonants, 
blends, or endings are erased and the child is 
permitted to put the missing letter or letters 
m the right places. 



c . 
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compound Word puzzles (grades 2-6) r A compound 
word puzzle picture can be made by drawing 
pairs of pictures. The child can spell the 
words to match the pictures, thus creating the 
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compound words • 

d. Rhyming Word puzzles (grades 1-2): A rhyming 
word puzzle is one in which the child looks 
at a picture on the board and writes a word 
that rhymes with the picture. Another variation 
is to have a list of four words with one word 
that does not rhyme • The child circles the 
"wrong word. 

e. Crossword puzzles (grades 2-8) z Crossword 
puzzles may be made and duplicated by the teacher 
or purchased. Each child reads the sentence 
clues and puts the letters in the squares to 

make a word. A variation would be to give students 
the puzzle filled in correctly and let them 
provide the sentence clues. 

Art Activities 



Art activities are a helpful aid to learning and may 
be used most effectively with younger children. 
When they first come to school, they are curious 
about their new surroundings , and art activities 
take advantage of this natural curiosity . 

Through art work, the children learn simple terms, 
such as square, circle, and color . They learn to 
observe and appreciate color in nature and_to _ 
recognize'^ tHe" primary and secondary color groups . 
They also learn to express themselves . All of these 
learnings stimulate. language growth. 

The following are types of art activities that can 
be used. Some _are for the children to do and some 
are to be partially prepared by the teacher, to be 
completed by the children. 

a. Two-dimensional Art Activities 

1- Use crayons in different ways . 

2. Use tempera paint in a variety of ways . 

3 . Use colored construction paper in different 
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ways. 

4. Illustrate stories and poems with crayon 
and paints . 

5. Use finger paints* 
Three-dimensional Art Activities 
X* Use day * 

2 • Make Masks . 

.3. Collect odds and ends of scrap materials 
to msJce interesting forms. 

4. use crXoth, yarn, and large needles to sew 
simpie ob j ects • 

Art Appreciation Activities 

1. Take a walk, pbserving and talking about 
the t>eauty of nature. 

2. Collecrt articles and flowers for enjoyment 
and beauty . 

3. Laarrx to care for personal belongings in 
an or^ierly manner • 
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2a-inductive -generative approach: through listening to communication, 
perhaps of peers ^' and attempting the ne\^ language in situations which 
call for the student to generate sentenc;,-; - test his understanding, 
(the way native language is acquired) 

Includes direct association beti;een object, pictiore or action and 
word in second language, 

2b-deductive , - the cognitive code approach: through initial forraal 

study and analysis of grai'ii'.iatical structures^ then applying them through 
examples, i,e. ansxi^ering questions, or transf oiiiiing affirmative sentences 
to negative 5 declarative to intex^rbgative, active to passive. 

Fs-ririiial study of rules of graimar and translation from first language 
to second. Emphasis on reading in second language rather than using 
it for oral comrirani cation. 

DCmmiT AND SECOND L/\I^IGUAGE SOLLS SEQUENCE 



AL-M''^ Langxiage Skills Sequence 
(''-Audiolingual Method; listening, speaking 

i 

Non Eng dom 
stud ents 
A in dom 



reading and writing) 
II 
Eng ■ dom 
students 



B in A in dom B in 

~" ■ " ■ "'lang "s'econd lang'"" ^'sec'bnd 

lang lang 

0 = not specified 

(Use not applicable (n.a. ) if project has no Eng, dom. students) 



13-1 Second languajge listening-speaking 
ski3.1s are learned > 

1 - concurrently wit!. '^orj_inant lanc-^iaci;e 
listening-speaking skills 

2- after a specified level of compe- 
tency achieved in listening-spea]:iag 
skills in dominant lan^^uage 

3- a' specif ied period of time after 
listening-speaking skills in dominant 
language taught 

ii-before any specified level of lis- 
tening-speaking competence achieved 
in c:.ouinarit lan/^ua^^e 

13-2 Ali-I sequence followed 2 

1 -Listening-speaking proficiency 

px*ecedes introduction of reading 

^ ""-rLeading. is taught concurrently 
ERIC ^^"^^ listening-speaking skills 
.Hia^aaa -Learning to read ovei^laps learning 



13.1 IB 



13.2 lA 2,4 



3-Gr_ai:uiiar - Translat ion Meth od 

Forraai study of rules of ^graimar and translation froin first language 
to second. Emphasis on reading in second language leather than using 
it for oral coimaunication. 
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DCl.'IIII/iTT /J^D SECOniD L/J^TGUAGE SKILLS GECtUENCE 
AL-H''- Langua-ge Skills Sec^uence 

(■'•Audiolingual iJethod: listening, speaking, reading and writing) 



Non Eng dom 
students 



A in dom 
lang : 



B in 
second 
lang 



II 
Eng dom 

stu dents 

A in dom B in 
lang second 
lang 



0 ~ not specified 

(Use not applicable (n.a..) if project has no Eng. dom. students) 



13«1 Second language listening-spealcing 
skills are learned: 

1 - concurrently with -cLor-vLnant lanc^xia^e 
listening-speaking skills 

2- after a specified level of compe- 
tency achieved, in listening-spea]:ing 
skills in cTonincnt lan;:;uage 

3- a specified period of time after 
listening-speaking skills in donin€.nt 
language taught 

^--before any specified level of lis- 
. tening-spea2:ing conpetence achieved 
in aouina.rit lan(j;ua^e 

13.2 ALi-i sequence follov/eds 

1 - Listening-speaking proficiency 
precedes introduction of reading 

2- rteading is taught concurrently 
with listening-speaking skills 

3~Learning to read overlaps learning 
of listening-speaking skills 

i4-"Sheare-is- -seme -overlap ^ :be tv/een - 

learning to read and to write . 

13*3 Listening-speaking proficiency 
determined hyi 

1 - measure of listening-speaking 
proficiency 

2- inf oiTiial assessment by teacher 

video tapes 

13.4 Second langxiage reading skills 
are learned s • 

1 - concurrently with learning to read 
in ' dominant lanc^uage 

2- af ter a specii'iea xevel of dominant 
language reading competence 
achievement 

3- e. specified period of time after 

learning to read in dominant language 
(e.g. a specific gx-ade) 

4- bef ore learninQ to reati la "d'c^td.uant 
language 



13.1 IB 2^ 



13.2 lA 2,4 



IIB 



13.3 lA 

IIA_2. 



13.4. IB.j.^ 



• • I- ♦ 

Non Eng dora 

students 

A b' ■ 
don second 
lang lang 



II 
Eng dom 
students 
A , 
doiji 
lang 



seconi 
lang 



13.5 Pleading is introduced: 

A-individually^ vhen child is ready 
or at a specific time during gi-^ade: -K 

c 70 2 

p. 34 3 

13-6 .Heading readiness is determined by; 

1- test of reading readiness 

2- infonnal teacher assessment 

G 70 p. 32 




C 70 
p. 34 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second- grade 

3- in third grade ^ 

A-in fourth grade 

5- in fifth grade 

6- in sixth grade 

_ , . 7-ot'h6r^.(spe,c.lfy), -... J..... _1 

13.8 Grade level academic achievement (math^ science, etc*) in the 
SECOND language is expected s 
1~in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- -fifth grade . • 

6- sixth grade . 

7- other (specify) 

U.O INTEGrJlTION OF SECOND LAl^GUAGS LEAI'ATING VJITH OTtlEP. LEAIU^INa: 
(mark all that apply) 

I N-S II = S 

dom " dom 



13.6 lAl^ 

IIA l2 
IIB 1 



13.7 lAJL 
IB J, 
IIA 1 
IIBi 



13.8 IBNS 
IIB NS 



14.0 I ZsA. 

II. 4 



studei^ts 



students 



1 -Second language learning is only a sep- 
arate subject for English-speahing stu- 
dents; the second language is not used 
as a medium of instruction for other 
subjects. 

FRIC 2-Second language learning is both a sep- 
uBHra p 37 ^'^^"^^ subject and also a mediura of 
' instruction for other sxibjects. 



13.6 .'leading readiness is deteriiiined by: 

1- test of reading readiness 13.6 lA^l, 

2- inf omal teacher assessment IB 1 

G 70 p. 32 IIA1~ 




13*7 Grade level reading is e>:pected: 

Vin first grade 
2-in second grade 
^ 70 3_in third grade 

V*^^ ^.-iii fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (si^ecify) 

13.8 Grade level academic achievement (math, science, etc.) in the 13-8 IB NS. _ 
SECOND language is expected s IIB.NS^ 
l-in the first grade 
2~second grade 
3~third gi^ade 

ourth grade 
5^fif th gi-^ade 
6-sixth grade 
7~other (specify) 

U.O INTEGrjiTION OF SECOND LAl^.GUAGE LEAiuNING V/ITH OTHEPw LEARiONG: 14.0 I 2,4 
(mark all that ap'oly) ^^^.ZjJL 

I = N^E II = E 

dom dor: 
. - students students 

1 - Second language learning is only a sep- 
arate subject for Engiish-speaLing stu- 
dents^ the second .language is not used 

as a yaediun of instruction for other 

subjects. 

2- Second lar^guage learning is both a sep- 
G 71 -n ^7 ^^"^"^^ subject and also a mediuiii of 

instruction for other subjects. ^ 

-/ 3-Second language learning is always in- " ^ - - ~ . .. 

tegrated vdth the learning of oourse 
C C ^ )f content (such as social studies) or as 

If) ^ ^ mediura of cognitive development, ^ 

4.- Academic content taught in the native 
0 71, p. 37 laJiguage is used as the ref ei^ential 
' content of second language learning 

(the same concept taught in the native 
language is taught in tht second 

language). X X 

5-Different academic content is taught 
in the second language from that which 

is taught in the native language. 

0-not specified _ . 



6-other (spe-^afy) 
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15.0 TPJSAKENT OF CHILD'S LMGUAGE: ^ II 15.0 lA 1_ 

Non Eng. dora. Eng. doni. ' IB_i o 

A -in don. B .2nd A /'\ B 2nd* IIB. j^^ 
lang. lang. Eng. ■ lang. 

1-The child's language is respected, 
£ It is not corrected, rather, all 

p. 66 "^^^ child ^s speech is accepted. 

Hov/ever, the teacher provides a 

model of the standard language 

aiming tov;ard child's eventual 

control of the standard form. JL_^ ^ Jl 

E 70 2-The child's language is corrected- 
p.66 "^^^^ teacher points out errors and 

demonstrates the standard form. _2 _2 

3-Other (specify) 

0-N6t specified • ^ 

■16.0 IIATErjALS. . ... 

16.1 ReadingMaterials-Types 
Reading Materials are: (mark all that apply) 

- Q 71- . .VLinguistlcally-Tmsed - ^ - - - - 

p.27' (Merrill or Miaxai Lin.ffliistic 

^^^^ readers, ITl7etc.,j I6.I IAJL^ 1 IIA .1 IIbJ._ 

Cy//V^ WsI¥ Mt?'?S Series, Ginn ReadJog Series, Language Experience 
C 71 

p^^g 3-Dialect readers 

Stt y^KOf^ 4.-aq3erience charts (stories 
Co^y J^i> dictated by children) J[_ 

16.2 If some reading raaterial is in 
the child^sdialectj indicate how 
long it is used; 

C 71 1 -Grade 1 16.2 lA J HA 3 

p. 3 6 2-.Grade 2 ^"^ " 

. 3«Grade 3 
A^<t>Y ^.-Beyond Grade 3 
Ctop-y O-not specified 

16.3 The following are techniques and materials used for second language learning: 

0- none specified ^ 

1 - pattern drills 

2- dia3og memorization 

3- Ghoral repetition 

4- songs 




aiy;.ii% uov/ara cniia's evenraai 
control of the standard form* 



1 



E 70 
p. 66 



2-The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard form. 



3-Other (specify) 
O^Not specified 
16.0 rIATE?Ji\LS 



C 71 
p. 27 

C 71 
P*36 • 



16.1 Reading Watcrials-Types 

Reading Materials ares (mark all that apply) 
1 -Linguistically based 

(Merrill or Hiaini Lin.t^uistic 



readers, ITS7 etc.} ' ^ I6.I IA_l/v^ 1 H^'^^l IIB_1_ 

Series, G-inn Readiing S eri es, Language Experience 



Laldlaw __^„ 
-Basal reade 



3-Dialect readers 



4.-E5q)erience charts (stories, 
dictated by children) 



I 



0 71 
P. 36 



16.2 If some reading material is in 
the child's dialect, indicate hoy 
long it is used? 

1 - Grade 1 • 16*^ 

2- Grade 2 
y 3-Grade 3 ' 

^<?e X^^icoy ^.-Beyond Grade 3 
C^fep-y 0-not specified 

16.3 The following are techniques and materials used for second language learning: 

0- none specified 

1 - -pattern drills 

2- dia"og meviiorization 

. 3-choral repetition ^ — 

ii'-songs 

5_pi'C[;ra::r;ied instruction 
E 70 -n fifi 6--stories read to children 

ru,p*oo^ ., . . AUDIO «57ISUAX AIDES. . 

^--filnQ, filns trips 

.■8-flannel or magnetic ooards 
9-realiaj 'graphic displays 
C 71, p.Oo TO-records, tapes 

-listening centers (inf) • 
, t * n2-multi-media approach 
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Experiential 



13-role playing 
E 70, p. 66 U-puppetrjr 

E 70,P.66 15-experience chart^i-Lj_ -L bmietin 
/ l6-prmary typevnr-iter IjQards 
. S'^ € 17-learning through direct experience 

■ vri. th materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 
Learning outside the classroom 3 

20- field trips 

21- suggested TV programs 

22- -cthur (specify) 
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24-.Show& tell 



24 



ai. ■ . 
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• ' • (9\ U <P ft I 0 Bilingual-Bicultural Project 

:}r.D ^ I 4. 3 Coronado School 

IL (7 

PROCESS EVA LUATOR*S REPORT FOR OCTOBER; ' 1Q7n 
CLASS VISITATIOiN . . 

There are three kinds of classrooms in the bilingual program. The self- 
contained room which uses both languages as vehicles of instruction, the Spanish 
roo^and_the. English rooms. I. all cases, the teachers are goo'd models of the 
language(s) used as medium of instruction. The self-contained rooms are four 
kindergarten and two transitio^ classes. The degree of bilingualism in these rooms 
varies from almost exclusive use of a language, to equal use. to intermittefrfuse ' 
of the languages. The percentage of time taught in a language seems to correlate ' 
somewhat with the language make lup of the individual children. However, some are 
giving equal time to both language. All of these rooms have bilingual bulletin 
boards and experience charts. Most of the teachers seem comfortable teaching in • 
^ Spanish; a few should be encouragadto use it in informal situations as well. 
Also, more informal oral language sl^ould be encouraged. For exampl., the following 
techniques (both languages) were observed: lessons from Paiomares, show and tell. 
: .tories, puppets, reacting to listeo.ad-to stimuli. The majority of the children . 
react to each other ^and the ^-^J^-- in_ English,^ except^in a directed 
sltuat^. - - j^x^^g of th; l^nggg^has J,een^se^d^ The ^nvironn^ent here 
(as veil as In the specific language rooms) is_such that the__cid.ld._i... ^^e 
eltheraanguage:.and.th, . teacher responds, in t^ language she is u sin^ to_a1lJ^.... 
In other words, while the child is encouraged to speak the language being used 
_the moment, he"ls not discouraged from expressing himself. 



(2) First grade level we will pick up at the reading 
readiness level and continue v/ith Miami Linguistic 
readers for the English component and materials 
developed by the teachers in the project and. the 
Laidlaw r eading series for the Spanish component. 
Sample schedules attached for tlie team approacii^ 



^^^f//0/O /^./ 



ih) At third grade level we will continue using 

the Miami Linguistics for 'the^ English component and 
when completed, we will transfer to_th£-JiUm.-j;:^ad^ 
series. For the Spanish component we will continue 
to use the Languag e exp.erj ^nce approach and the 
Laidlaw reading series and will introduce a. 
stream of Hispanic studies — eg. history, 
literature, etc., that will set the tone for 
development of the same for the intermediate grades. 
Sample schedules attached. 
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We will. also at all grade levels reinforce their 
culture through enrichment of their experiences ■ such 
as music, dance,- field trips, etc. We will continue 
"to use parents and grandparents to help us with this 
phase of the program* 

We will continue at all grade levels to use the "Human 
Development Program."* 
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16.J, The sources of : Non-English materials and textbooks are : ' if, / 3 ' ' 

(mark all that apply) ^^-V^t- ^ 

0- not specified • ^ (±, ip.^ 

1- are yj^ittcn- by native speakers of that language 

2- comnie. -ially prepared and published in countries v,. jre 
N-E is the native language 

3^eveloped by the project' i bilingual staff 

^-developed by the staff of uuuther bilingual project (specify which) ' 

5- developed m conjenction with project parents 

6- developed by :5r with members of. ll-MI community . 

7- are culturally appropriate for K-E culture 
(specify how this is determined) 

8- are cross cultural 

9- commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subiect 
curz'iculum o j 

12- other (specify) 

16.5 The specific bilingUal/bi cultural materials used in the language 16.5 I 

component are: -^^^^^"=1^^^ io.p_ 1 

0- not specified 

1 - xerox attcched-page and document g i; ee Xertsy )4- k 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17.1 5v6' (inf 
groups: (mark all that apply) ^ _^ 2 . 

0- not ■ specif ied ' ■ E 70, p. 66 
E^J2s_of : both linguisti c group s are: 

1 - always minced for all learning 

2- mixed for language learning ' j - " 

3- mixed for some academic subject learning , 

. 4-mixed for non-academic learning J art, music, gym, health 
:5-separated,for native ; and second language learning into^ ■ 
dominant language groups 

6-separated' for most academic subject learning into dominant 
language groups , 

; , 7-neyer. nixed for. language - oAother' academic learning' ' 
,. . 8-0 ther {specif v) ■ . : ; 

,17.2,Students are grouped for language instruction: . 172 0 

■ : .^^c^a^'''^ ^""^^'^ than^^ the. time B Less than i'^TIi^i^r-' . 

1 - to tal clas s 

- 2--sinall groups (specify size) 
f : 3-individual instruction 



17.3 Criteria for grouping: Students 

0-not specified i Non Sng II Eng dom ^lEng dom 

. , doin ^2 IT NEMT. 



U-:pecij,'y how this is deiornined) 
S-sre cross cultiiral 

9- coiiinercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 j_ 

component are: r 

0- not specified 

1 - xerox attu.ched-page and document ^ ee ^eri\^ )4 b 

17.0 STUDENT GROUPING 

17.1 Student grouping- mixed ov separated into dominant language 17>1 (inf ) 
groups; [mark all that apply) 

0- not specified . : ^ 70, p. 66 . 

PuplXs. of both linguistic g^TOups ax'e, : 

1 - always mi:jced for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

4- inixed for non-academic learning: art, nusic, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed ji'or langue^ge or other academic learning 
8r-other (specify) 

17.2 Students are grouped for language instruction: 17.2 0 
(mark e11 that apply) A-more than the time B Less than the time 

0- not specified 

1 - total class * 

2- small groups (specify size) , ^ 

3- individual instruction 

17. '3 Criteria for grouping: ■ Students 

0- not specified I Non Eng II Eng clom • ^''^lEng dom 

dom S£iT NEliT 

1- »by age 



E 70 2-by native language _2--(inf) 

p • 66 -^""'^y dominant language 

4.-by language proficiency 

-^•^ ^ (ex. level of reading skilj,) 

J,e^O)l ■ n.a. not applicable 

Co^-f (no E.doiVNEI'iT) . 



18.0 TyTOniNG '"i 

■liB.I Student Tutc^ing is: (mark all that apply)'; 1S.1_q ^ 

no-not mentioned 
0-type i^^ not specified 
: 1 -inter-ethnic (^^-SJ-fT -student tutors EiiT students ) 

. 2-intra-.ethnic (H-Sif student tutors N-SJiT) 

■ S-dona 'by older children .(cross age) 

. ' A-^doxxe by peers (same age) 

; ' 5-0 the r (specify) ■ 

?. 18*2 Paraprofessionals or aides gi"^^ tutoring or instruction as follows:, 

0- area not specified ' 18.2 p 

1- inter--Gthnic,(N--H'IT aide tutors 

:',(■. " 2-in the acqusition of n^Itive language; skills 

O . . 3-in the acqusition of second language skills 

EI\IC ■' ^--in other academic subjects - 
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18.3 Parent tutoring: (raarh all that apply) ... 

no-not mention'- a- — 

0- type not specified 

1 - inter-ethnic parent tutoring is v.ssd 
2 70. p. 5 2-intra-et]inic parent tutorinc' is uced 

'P-^ parents are used as resource persons and chaperons 

trained to become tutors for their chi^^^^^ 
3)'*-*^)fle«.o 7^ ^^'^ ^^°'ne by a home-visiting teacher 

^ . , I adult education component 

^(yf^ I Ice 5-in school through observation and guidance of teacher 
S"^' P^^^^"* volunteers who tutor duiung the school day 
R o+J^^'-t ^"fi P-^°^ided for use in home by parents 
tj-other (specify) 



19.0 CURRICULUl.l PATTEm^S 



19.0 




1-wcept for inclusion of N-SIT instruction the c^ilulum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 

culV^^^\^'"°^T '^^^^^^ "^^^^ traditional, t^ical curri 

culum such as: (maric all that apply) * ^ypicai curri- 

2-a non-graded classrooia: pupils of different ages are 
grouped together during part of the school day 
legible or modiaar schediaing 
4.-small group instruction 

5- 'individualized learning 

6- open classroom 

7- guided discovery and inouiry 

E 70, p subieot-centered 
<^ y ""^"""^ program includes activities which complemenf. 

^T.^ ^ encounter in the home, com^Jiity 

Cc^^Y '^-^ ^"'^ *h^°^gh mass media i.e. TV, describe .below: 
*l-three types of classrooms: 

■ - t|pSrt>Sr'' "^'•"S ""^'^ languages ' 

C-English rooDi 

20.0;'C0CtWITIVE DEVELOPiiENT 

: SS^iSFnoHe^^^ i. fostered throug. 

envirioment rich with materials child can mani^ulatS* 

■ Z^Lr^'^t''^^^^^^^ development ' 

, children can learn sensory discriraination, matching; seriation 
counting., addition, subtraction V . ' ^' . , 

. .^'pSSS '"^ V^ ^P-e, distance 



1,^,5 



V-ric; to rials are provided for use in hone by parents 
S-other (specify) 

19.0 CURTJCULlJi: PATTEJLIIS IQ n / / 



Th^_staAe_d curriciolun pattern o f t he bil ingual project : 

1- Ebccept for inclusion of N-ErlT instruction the curriculum is 
otherv/ise typical or regular, for this state. 

There are other modifications whithin the curriculum of the 
bilingual program vrhich differ from traditional, b/pical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: yupils of different ages are 
grouped tog-sther during part of the 'school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individualized learning 
6'-open classroom 

7-guided discovery and inquiry 

^-a cuxriculum v/hi^i is both child a,nd subject-centered 
E 70 X) 55>''^°^^^^s (specify) - 

« 9 10-if the program includes activities which complement 

J>«.e X^it-v/ exT^eriences children e?.^.counter in the home, community 
Y ^ ^^^^ through mass media i.e. TV^ tiescribe below: 

1 1 --three types of classrooms: 

A«3 elf -contained classroom using both languages 
B-Spanlsh room 
G-Engllsh room 

20,0 COGNITIVE DEVELOPIIEMT 

.. 20.1 Cognitive development in early childhood grades is fostored through; i a 

0-method not mentioned 20.1 ^^-^ 

p p^74 1 -structured envirionment rich with materials child can manipulate 
App] A order, compare, match for perceptual-motor development 

2- non-verbal materials, such as Montessori materials from which 
Xe-rob^ children can learn sensory discrimination, matching, seriation^ 
l(s> counting, addition, subtraction 

3- -labeling and discussion of concepts related to time, space, distance, 
position 

p -D.79 4-labeling and grouping actual objects to learn classification; 

grouping objects with coimuon attributes and labeling their 
attributes (i.e. colors, sises) 
P p#7l 5-direct experience of, processes of science through discovery, using 

materials rather than text r active e:<periinentation ^^ild with teacher »s 
nuidancQ rather thcji tv.;-chcr dc:.:onstration. 
o-direct experience^ of math through discovery rether than instruction 
7-other (specify or xerox) p. no. and documents 



20.2 Cognitive development ixi later grades (grade 4. and above) • 

0-method not mentioned ■^•'•-...-..ij'A. 
:1 -specify or xerox p. no. and docuiiiont 
n.a.-no grade 4 or later grades 




APPENDIX A 
Fi rst Grade Curriculum 

/ C o^-n>+W-^ c\-e ( Qv^ rn 
The major aims of the readiness program are: 

A. To develop correct and consistent patterns of word 
usage. 

B. To extend the listening and speaking vocabularies - 
C- To enrich experiences and build concepts • 



D- To develop the attitude that books can both delight 

and inform the reader. 

To develop the understanding that printed symbols stand 
for meaning . 

F- To develop a desirre to learn to read. 

G- To provide systematic instruction and practice in the 
following basic skills prerequisite to initial reading: 

1. The ability to listen to and follow directions. 

\ 2, The ability to perform certain tasks involving 
eye-band coordination. 

3. The ability to follow a left-to-right visual 
progression. 

4* The ability to interpret the content of a single 
picture tor y in terms of the main idea and the 
supporting details.. 

5* The ability to interpret a picture story in 
sequence. 

6. Thc^ a -^ty to make infit>erices about what has gone 
before and what will h^p:}iBn next in a picture story. 

7. The ability cc draw logical conclusions as to the 



motives, moods, and conversation of the picture- 
story characters . 

8. The ability to create oral text for picture 

stories as preparation for reading conversation 
at the preprimer level. 

9* The ability to recall story events in sequence 
and to express ideas in the form of complete 
sentences. 

10. The ability to make visual discriminations 
involving likenesses and differences in concrete 
objects, pictures, geometric shapes, and word forms. 

11. The ability to perceive and make auditory dis- 
criminations involving familiar sounds. 

12. The ability to make auditory discriminations 
involving : 

a. Likenesses and differences between initial 
consonant sounds. 

b. Rhyming words, preparatory to the development . 
of phonic analysis skills. 

13. The ability to perceive relationships and to 
cla?:3Sify or make generalizations. 

14. The ability to associate and discriminate colors. 

15. The ability to^ asf^ociate and discriminate the 
concept of numbers - counting 1-10. 

16. The ability to listen with understanding. 

17. The ability to think creat ^ji^eJ^y^- storytelling, 
dramatization and art. 

18. The ability to observe. 

.19. The ability to reason and form judgements. 
20. The ability to organize ideas. • 
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21. The ability to associate ideas. 



22. The ability to distinguish concepts of: 



in, out 
left, right 
on, over, under 
big, little 
up, down 
tall, short 
fast, slow 
above, below 



top, bottom 
full, empty 
open, closed 
round, square 
triangle, sta:^ 
on, off 
near, far 



The readiness program is not designed to create a 
stereotype, but rather to facilitate communication 
in the classroom and to provide a community of 
understanding as a basis for carrying on reading 
instruction. 



21.0 SSLF^ESTESi-I 
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21 ,0 2^^p5y7yA l 



' no-self-estocm not mentioned as an objective 

O-self-esteeui is an objective but methods not specified ^ 
Teacher encourages pupil to verbally express his feelings s 
1 -through role-playing 
V vn -r^ fs^ 2-puppetrj'" 

. '^'P'^'^Pc;^ 3«language-e2rperience approach: students dictate stories from 
Ve^^)^ ^^rf their ovai experience 

F 70 -nV^^^ 4- teacher accepts aclmov/ledges ideas and feelings 
C 70 D 14 5-- teacher encourages non-verbal expression of child »s feelings 

through painting, rausic^ dancing 
S-teacher provides experiences in which the varioiis ways that 
children act are accepted by the teacher r their actions are 
discussed and the children are en.jouraged not to make fun of 
"different" ways 

7- teacher provides experiences leading to conpetency and 
success 

8- teacher provides e^qoeriences where occasional failure is 
aclcnovrledged as part ox everyone »s experience: second 
atterapts are encouraged . 

C 70 p*6 14 9-other (specif;-) (xerox or surmuariae) docunent page ff 

^L^Bessell-Palomares-Hiiman Development Program 
Teacher provides experiences in pupil self -a:Lrection and acceptance oi 

responsibility, such as: 

10-pupils act as tutors for other pupils 
' • 11-puils have soxae options in choice of curriculum 

12- pupils choose actlvitioG from a variety of interest centers 

13- older puils participate in curricioluni planning ■ and/or 
( developnent 

14- pupils \rrlte a b^ilingual ne\:spaper for dissemination to the 
covnraunity 

15- other (specify) . ....^....- 
f '" ■"22.0 LEARNING STUATEGIES . " 22*0^ 

VThe project mentions the following specific . 3 earning; strategics 
as iiiiporta:.it for reaching a particular ethno-linguistic group: 
J:. {Q-pecify or yzorox) Document and Page no. ^ 

. Exaraple; Navajo children resist participation in an authoritarian, 

traditional classroom. open classroom where teacher partici- 
torr" pates rather than directs all- activities and students or groups of 

jhKJL : students initiate activates, move about freely or Srlt in a circle or 

horseshoe rather than sit in rcv/s^ has been found more effective. 



C 7o'r)*l4 5-teaclier ericoiirages ncn-vex^bal expression of chile's ieelxi;^'c 

* through painting; rausie, dancing 

6- teacher orovidea experiences in which the various ways that 
children act are accepted by tLs teacher: their actions are 
discussed and the childron are encouraged not to make fun of 
"different'^ ways 

7- teacher provides, experiences leading to competency and 

success 

8- teacher provides e^operiences where occasional failure is 
aclcnovrledged as part of everyone ^s eiq^erience: second 
atteiiipts are encoui^aged 

0' 70, p .6,14 9-other (specify) (xero:: or suim::arise) docunent page ^■ 

511^ Bessell-Palomares-Human Development Program 
Teacher provides experiences in pu}pil self-d:.rection and acceptance ol 

responsibility, such asr 

10--pupils act as tutors fpr other pupils 

■ ■ ■ 11-puilG have some cptione?- in choice , of curriC' J.T^r; 

12^pupils choose activitior. fron a variety of interest centers 

13-clder puils participate in curricTilur-i planning and/or 

dei^elopaent 

U^puoils v/rite a bilingual nev/spaper for dissemination to the 

coifjrumity 
15-cther (specify) 

22.0 LEAllKING -STHATEGIES 22 .0 q 

1-T ie project zientions th-3 followivig specific ] earning; st-^^atcgics 
as im-oortant for reaching a poxticolar etVmorlinguistic gro\ip: 
(c^Decifjr or xerox) Document and Page no. ^ 

ExsQ'jple; Navajo children resist participation in an authoritarian, 
tradit:'/' lal cl.assrooxii. .^-n open classroom where teacher partici- 
oates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rc^rs, has been fotmd more effective. ■ 

0-none mentioned 



. 23.0 BICULTUlLiYL COi^POKENT" 

23.1 This program is: . _ 23.1...^».4.#5.._ 

1 -bilingual alone 
G 70,p.l4 2^bilingual and bicultural 

3-bilingual and multicultural 
0-not specified as to v/hich of the above 
C 70,p.l44-an ethnic studies program is included in the bilingual program 
E ToJp. 66 5-art, posters, realla, crafts of both cultures are exhibit m n 
the classroom ^ 

6- language and cult\u"al content are integrated 

7- ot?ier (specify) 
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Bilingual --Bicultural Project' 
Coronado School 



PROCESS EVALUATOR'S REPORT FO R OCTOB ER, 1970 

rr.ASS VISITATION • ^ 

There are three kinds of classrooms in the bilingual progrr,m. The self- 
contained room which uses both languages as vehicles of instruction, the Spanish 
rooms^^and^the- English rooms. In all cases, the teachers are good models of the 
language (s) used as medium of instruction. The self-contained rooms are four 
i kindergarten and two transitioy^ classes. The degree of bilingualisra in these rooms 
I varies from almost exclusive use of a language, to equal use, to intermitten use 
;| of the languages. The percentage of time taught in a language seems to correlate 
I somewhat with the language make-up of the individual children. However, some are 
I giving equal time to both languages. All of these rooms have bilingual bulletin 
I boards and experience charts. Most of the teachers ^reem comfortable teaching in 
k Spanish; a few should be encouraged to' use it in informal situations as well. 

i 

Also, more informal oral language should be encouraged. For example, the following 
I techniques (both languages) were observed: lesson s from Palomares , show and tell, 
jr- stories, puppets, reacting to listened-to stimuli,. The majority of the children 
1 react to each other and the teacher in English, except in a directed language 
>| situation. The mixing of the languages has been ^jobagjaredw. The environment here 

B (as well as in the specific language rooms) is such thatthe^dhi1d,^ts-^^r&e.J^j3 use 

■I 

;| either^language and_ the teacher^^^ language sh^^ JL s^u^^^ i^^^ 

I In other words, while the child is encouraged to speak the language being used at 

|v- . ^ • :~ ~ — " — — ^ ^ 

II , the moment, he is not discouraged from expre ssing himself. 



Despite the fact that the procedural objectives of the Spanish for Speakers 
of Other Languages Component are being worked on, many learning, problems exist. 



gj^^" the majority of the teachers are new to this New Mexico area and use methods and 

i f language unfa TTtliar to the children. More rteeds to be done to orient the new teachers. 



II. TEACHING OF BI-LINGU AL CHILDREN 



A variety of approaches have been used in teaching 
the precepts in this program; The program emphasizes - the 
strengthening of both language bases— e.g., teaching Eng- 
lish as a second language and Spanish as a second language. 
The teachers are combining a linguistic approach and a 
-language experience approach- 'ihe teachers are also util- 
izing the Bessels-Pa] omares' Human Development Program" 
a process by which the child becomes sensitive and aware 
f®-'-'^' assumption undergrounding this approach is 

that il the child accepts himself, then learning will be 
enhanced, and the self concept will also be enhanced,, 

A. TO TEACH IN " ENGLISH AND SPANISH . 

The schoox has been given complete freedom to 
modify the curriculum and instructional procedures 
used m the school. The staff has been utilizing 
this procedure and is actively engaged in pro- 
gram modification and are making maximum use of 
both English and Spanish as instructional and 
learning languages. 

B. DUAL . CULTURES i 

v3 4 J?® Cultures of the children are- beting re-enforced 

through enrichment of their experiences. The 
pupils are engaged in culture-relevant activities: 
music, dance, field trips, celebrations, and the 
llle, as well as being presented the cultures 
through various media. Always the emphasis is 
being placed on culture of the Hispanic Southwest. 

X\ .o DEVELOP SELF-CONCj^PT 

~ ■ Jiie Bassells-Palomares "Human Development Program" 
.. Is the principal program employed to attain 

progress in this realm. However as related prev- 
• O iously, concern for self is a" thread, that runs 

ERIC through all activities in the school. 



D. INFORMATION RELEVANT TO URBAN PR OBLEMS 

The \urban setting of this particular school 
was the^ f.ocal point of a community survey 
The s-^rategy to be employed in this project 
IS to relate the school's program to its envir- 
onment first, then relating the educational 
program to larger Urban concerns. A seventeen 
member community advisory committee has been 
formed and working in this regard. 



S <a ^" - €"«'fee frv E . HUMAN DEVELOPMENT 



We have utilized the. Bessell-Palomares program. 
To prepare teachers we had a one week In-Service 
workshop conducted by Dr. Bessell and Dr, Palomares 
Ihrough this program we hope to increase the 
child's awareness of himself and others, to 
reinforce the child's self-confidence and give 
him a positive self-image. 



F. PRODUCTION AW PLANNING OF INS TRUCTIONAL MATERIALS 

We have been writing teaching' units in Spanish 
and- adapting other materials. The staff needs 
further work' and instruction to reach our goal 
in this objective., both in currently operating 
classrooms and as the program moves up through 
the grades and is implemented in other settings. 



23.2 Cross-ciiltural avaroness; 23.2_0^_ 
If project Lientions specific values or yiodes of behavior of 
K-EIIT ciilture^ please suix;.arizc belov/: (or atta;:h xerox) 



found in docvzient ^ ^ ^ "^uiic 

0-not mentioned ' ^ 



23.3 1-if project p.entions efforts to decrease etino centrist in . 23*3 

either or both groups, descx^ibe belov; (or xerox-docuinent pageAr) 
0-none mentioned 



23^A In the biciiLtiu-^al conpenent !aio;7ledge of the N-EIIT culture 23.4' §_ 

involves {inRVl: all that apply) 

0- no bicultural coLiponent nientioned 

1- Hui7ianistic aspects of cultures, ideals and values, literature 
(oral or vn."*itten) achieveraent' of particular people or politcal 
noveiaents 

2- Historical-cultiiral heritage of the past — contributions to art 
and science 

3- ^I5eep^ Cloture; family patterns and cont^poi-ar;^^ way of life. 
^-Itemization of surface aspects of a coimtr^^ — geography, dates 

"of hcliiays etc. 

5- A specific culture only e.g. one Indian trice 

6- Various cultures of saiiie etiinic/linguistic- group (i.e. Spanish- 
speaking peoples) 

7- A third c^ilture different fron MSiT or aiT 
^ 8-Gther (specify) 

p. 22 enrichment of the culture of the Hispexnlc Southwest through 

\/ ^..r music, art, dance, field trips 

23.5 •Aanerican -cvJ.ture is defined; 23«5 . 5 

0--not specified 

T--narro\;ly I prinuirily Anglo-Saxon orientation 
2~b:*oadlys etlinic plm^alisr.! of Aiierica. — ^muj.ticulturcil 

contributions of various etlinic groups discussed 
, 3-other( indicate document and page n'umber for xerox) or 
elaborate in youi' o\'rn \;ords 

C 70, p. 22 Hispanic Southwest 



24.0 COiin/iiJ"^^^ '^liPONEKT 

24.1 Bilingual libraries are provided for: 24*1 W. 

0-group not specified 

■J 1 -project children \ I 

2-adults of the project comniunity 
3"- teachers 

no-bilingual library not mentioned 

•24.2 An ethnic studies library is provided for: 724#2. .... no,. 

0- group not specified 

1 - pro j'ect children - 
- 2-adults of the project coioraunity 

.; 'S-teachers ^ • 

- no-ethnic studies library?" not .nientioned 




24.. 3 Provision is made bv the school for infcmiiig the parents 2U*3 7 ,13, 

and coroiumity about the progrm. tlirough: (HarT: all that apply) 
0-Kethod not specified 
no-no provision for infoming coiiua'Oiiity 
1 • biling-Licil newsletter 

2- . jiionolingual newsletter 

3- avs sent to raass media. ' . , 
4.-if articles included v;ith project, check U 

5- bilingToal fliers sent home 

6- fcrraal meetings 

7- infomal meetings open to entire comunity P.TaA. meetinrs 

8- iieetings conducted in both languages • • • 

9- home visits ' • - 
E 70 10-other (specify) ^i- 

p. 105 11 -project director personall^^ involved in prograra 

^^;e-€^ V^e^oV dissemination, specify hou 
Cf f y /?^/^; ^ 

vSr*tJ?'^o*%*? classes parent conferences, participation in festi- 
vals, trips, tutoring,- Pp.50 

24.. 4- Cominunity involveraent in the formulation of school policies 

and prograias is sought through ^ 24., 4 

0- t;ype hot specified 
no-not sought 

1 - existing corjTaunity groups worlcing vith prograju 

2- bilingual questionnaires 

^ 71, p. 12 3-coLiraunity-schocl staff committees 
4.-cojmnunity advisory groups 

5- f orinal raeetins open to the entire coimnunity 

6- inf orraal meetings vith coiffinTUiity groups 

7- other (specify) 

8- project dii-ector personally seeks involveraent of comunity 
in prograiu*. .specify hov; 



24.. 5 The school keeps informed about connunity interests, events and 

prcjolems through: £^,5 p c; 

fto-no mention of school seeking to be inf oriiied about coiiimunity 
; 1 -meetings open to the entire commimity conducted in both 

p ' CTQ lang-uages 

•^•-^ 2-conmunit3^ representatives to the school 

S'^^ ^^e- oSC 3-biling-ual questionnaire sent' to the home 

. io. 4.-bome visits by school persor;nel 
- ^YJ J 1 C: 5^other (specify) P-T.A. meetings 
0-mothod not specified 



24»6 The school is open to the community through: 24.. 6 2 

0- not mentioned 

no-school is not open to community for community use 

1- opening school facilities to the community at large for use 
after school hours and on weekends 

2- providing adult education courses 



3-other (specify) 



V^- : 25.0 D-5PACT SVALUATIOIT 

25,1 Pro jeio^^^ent^ns^escr^ 



.^T^.-f:;;;. ,v-inior:,ia-L iiieetingi; open xu entire; qoisvm: 

•' 8-iaeetings conducted in both languages . 

9-home visits 
E 70 10-other (specify)^ 

p. 105 11 -project director personally involved in program 

*^;e.e- >(?i^C) y dissemination, specify how 
Copy n^t*^f 

•^^li-parent visits to classes, parent conferences, participation in festi- 
vals, trips^ tutoring* P p. 50 

2^.4- Corimunity involveraent in the formulation of school policies 

and prograiiis is sought through s 2A.,i 

0-type not specified 
no -not sought 

Ve:dsting coKiiriunity groups wox^Icing vdth program 
.2-bilingual questionnaires 
E 71,p«l2 3-coriiriiunity-school staff coiiinittees 

4- coimnunity advisory groups 

5- -forBal vneetins open to the entire coromunity 

6- inforriial raee tings with corninunity groups 
■ 7 -other (specify) 

S-px-oject di-rector personally seelcs involveraent of community 
in prograin* s;oocify hov 



2A.5 The school keeps informed about comniunity interests, events and 

problems through: • 2^,5 P^g 

no-no liiention of school seeking to be infonaed about conimunity 
1 -meetings open to the entire comnunity conducted in both 

p.pu 2-conniunity i : jresentatives to the school 



3€'e )lfBOY 3-bilingTial questionnaire sent to the horao 

4-home visits by school 'oersonnel 
C of\^ n C 5«other (specify) P*T.A, meetings 



0-raethod not .specif led 



24.. 6 The school is open to the com*unity through: 24.6 2_ 

0- not liientibned 

no-schocl is not open to coniiixmity for coiiimunity use , 

1 - opening school facilities to the coriimunity at large for use 
' . after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 



25.0 DiPAGT EVALUATION 

25.1 Project nentions description or disserainaticv jx' the bilingual 

program through; 2^.1 no 

.1 -newspaper articles 
V ' . 2-radio programs 

3^TV prograj^s ^ , ' . . • 

4-vi dec -tap e s . • 

/ : 5--f ilms 

\6-visitors to obiierve the prograi-a 
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I, Adult Education, Parent and Community InvolveTnent. 

Program procedures designed to meet the objectives of adult 
education and parent involvement can be outlined only generally 
at this time. This is primarily due to the fact that these 
procedures will of necessity be executed within the context of a 
vibrant on-going community and therefore must be sensitive and 
adaptable to the immediate problems of the community. The fol- 
lowing constitutes a description of the generic categories of 
procedures proposed to meet the program objectives, 
a. Structured Instruction and Dissemination Procedures : 

(1) The Technical-Vocational Institute staff in Albuquerque 
^ will teach parents and other adults in the target area 
such courses as reading in both Spanish and English, 
math, consumer buying, and home management. 
T (2) Instruction in the English language for parents of J*he 

bilingual children will be provided one evening per week 
by the school principal. 

(3) Several special open meetings scheduled at the time 

of program initiation will be held. A prepared program 
on the bicultural-bilingual educational program will be 
presented to the parents by the staffs of the target 
schools.. 

(4) Publicity and program reports of the bilingual program 
will be disseminated at regularly scheduled P. T. A. meet- 
ings. It should be noted that parental involvement in 
P.T.A. programs in the project area can be successful 

if meetings are^held at times and places convenient for 
the parents and in consideration of theil: special problems. 

. . . ■ , 

( • • - 49 - 



PARENT- COMMUyriTY INVOLVEMENT 
Over the recent weeks, frctri a single room, to the entire school , to the entire 
comrnunity," Coronado has represented itself in various cultural and instructional 
programs. Over half of a class' parents participated in a Spanish program presented 
by the students who spoke little or no Spanish in September. Well over 300 parents 
proudly watched their youngsters (K-6 graders) dance in the May Day Festival at 
.Coronado School and a local television program spotlighted the bilingual team- teaching 
approach of the Coronado Project. The director, coordinator-consultant, a Spanish 

V 

teacher and 10 children participated in the program. (The Coordinator-consultant 
"pinch-hit" for the English teacher who was sick.) A group of Senior Citizens per- 
formed New Mexican folk dances much to the delight of the student body. One little 
girl was heard to say: ''My grandma can do that!'' The teachers were also enthusiastic 
and hoped that the group will teach them the dances this summer. At the end of school, 
the community and school will share in a Play Day which is planned and run by the t» 
parents 'and aides with the help of the physical education teacher*. . 

When asked to evaluate parent participation at the classroom level, all the 
teachers interviewed said that more parents are becoming interested in their children's 
education as evidenced by their more frequent visits to the school and their willing- 
ness to volunteer time or items, all of which has a positive affect on the child. 
Several added that they would like to see even more parent -.community involvement 
next year. Suggestions ranged from teacher-initiated activities such as grandparents 
tolling stories, parents cooking in the roobs or teaching songs to project-initiated 
activities such as training parents to be able to become more active in the educatiori 
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(5) Regularly scheduled parent- teacher conferences in the 
school vill be utilized to exchange information abput 
the individual child. At these meetings, the teacher 
will counsel the parent as to how she may further help 
the child in his social and educational development, 

(6) A Bilingual Advisory Committee will be set 'up to guide 
the project staff. This committee will be composed of 
50% community people from the target district, also 
representatives from the Parish School Board and pro- 
fessional pveople interested in Bilingual Education. 
Consultants from the ritate in Bilingual Education and 
Early Childhood Education will be involved. 

Parent Counseling Procedures : 

(1) The program will provide a home/school counselor to esta- 
* blish relations between the school and the home and to 

provide parents with information about community services. 

(2) The parents will be provided with health and safety materials 
developed by the schools. 

Informal Program Procedures ; 

Individual parents will be called upon to participate in 
informal sessions to discuss community problems with school 
personnel. 

(2) Parents' recommendations of comiT'unity resource personnel 
will be solicited. 

(3) Improved lines of communication between school and parents 
will be established so as to best utilize community re- 
ferral assistances. 
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25.2 Project impact: 25 2 2 

1-Project mentions that other classes in the school, but * 

not m the prograin have pierced up methods or inaterial from 
the oilmgual prograin 

E 70 D 1 ^"^^""^^^^^ mentions other schools in the local educational system 
i ^P.J. have started bilingual prograi^s 

Y^5t^Y3-ProJect mentions that a University has instituted teacher 
C.^py ::iOc^ y training courses in bilingual education to neet staff devel- 
' / opment needs 

26.0 HOLE OF EVALUATOrJ 



26.1 Evaluator has field tested, on a group of children who are of 
the saBe language, culture and grade levels as the children in 
• the bilingual prograin: 26 1 ^ 

0- not mentioned * 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 
4.-staff adaptations of published measures 

Auditor 

2b, 2 araim^ h^s personally observed students in the program: 26 2 ^ 

0-not mentioned * 

.no-never 

G 71,p«ll 1-onee or tvdce during the year 
f^^ r ." A 2Hinore than twice 
,i)c.3_regtaarly 

4.--other (specify) 

. aides 
25,3 iLvaluator has met vrith ih©;ixPTie3?»-^ 26 3 1 

0-not mentioned — ~ 
no-never 

^ E 70,p^99 Vonce or twice during year 

if toy J?Oci ^'"^'^^•^''^ "^^^ twice. 

3-regularly 
/ / 4--other (specify) 



27.0 EWffl.UATIOK PKQCEDURE 

27.1 ■ O-iiot. specified 

1- A comparison 

2- A comparison group will be chosen 



1-A comparison group has been chosen * — * 



„ .27,2 0-not specified (marl: all that apply) 27,2 1 

70, p. i 1-Pre«tests have been given to project grc or sample ' 
g _ 2- " t^ill be " n 

70, p. 1 3-.Post- tests have been given to project group or sain^ile 
; 4-.. ... V will be • " n ^ / 

^^^^.jf- /5-Pre-tests have been given to comparison ^roup 
C£»py 20«f ,....6- . • wiU be - " - n 

.. 7-Post-tests have been given, to comparison group ' 
: S- . " • will be " n 
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EVALUATION REPORT OF THE CORONADO 
BILINGUAL-BICULTURAL PROJECT - 1970-71 

SUMMARY 

The second year of this project added bilingual-bicultural instruction at the 
second grade level, extending the program vertically from K-2 and reaching 110 
kindergarten, 120 first graders, and 120 second graders for a tot:al of 350 pupils. 
Seventy-eight percent of this target group came from low- income families and their 
domiinant language was not English. Ninety percent .were. |rom urban families and^~^ 
10% from migrant families.^ 

The main goal of the project was to enable each pupil to become competent in 
both standard Spanish and standard English, to know the differences and similarities 
between both cultures, and to show improvement in positive self-image. Parents 
were involved in the classroom.^ in learning activities such as cooking, folk-dancing, 
story- telling J, arts and crafts, etc. They attended field trips with their children 
in large numbers. For the first time^ in school year 1970-71, teams of mothers 
were trained to do oral language testing and were paid on the regular district 
scale for such assistance. 

Baseline measures of non-verbal intellectual ability were secured by random 
sample (all samples in all types of testing were a minimum of 307o samples) testing 
with the Goodenough Draw-A-Man. Post-testing of the same sample revealed an average 
gain of 4.86 I.Q. points in kindergarten and 8.69 point gain in the first grade 
population o The second grade sample gained an average of 3.47 I.Q. points. The Tests 
of General Ability, Intor-American Series, wera administered to random samples of / 
kindergarten, first and second graders. The kindergarten sample showed an average 
lOoSO total raw score gain on the English version and an average of 15.82 total raw 
score gain on the Spanish version. The Tests of General Ability were administered 



as baseline measures only in the first and second grades. Additional testing in- 
cluded the Inter-American Tests of Reading. Both the Spanish and English forms were 
administered to separate first and second grade samples. 

The apparent success of the program led to the fanning-out of bilingual 
programming to the first grade, of seven additional elementary schools in the 
district for the 1971-72 school.year. 

Statistical measures of affect are virtually impossible to report at the present 
state of the art. However, in the opinion of the Evaluation Office, the most power- 
ful evaluation of the affective domain came when the 6th grade students were given 
the Spanish Placement Test in April. 1971. This test was developed and normed 
locally some years ago for the purpose of placing students in appropriate Spanish 
levels in. the junior high schools. It should be remembered that the sixth grade 
students at Coronado have never received any instruction in Spanish since the pro- 
gram does not yet extend to the upper grades. In the past years, a maximum of 3 
students at Coronado made passing grades on this test at any one testing period. 
In April, 1971. 62 students took the test, 48 passed the test, and 26 made perfect 
scores. These students are from the same background and neighborhood as those who 
preceded them and yet their scores were very much different from those former class 
members. Al.though not amenable to statistical analysis, this change cannot be 
attributed to an instructional program and must surely be a result of the program 
existing' within the building. 

On the basis of the foregoing, we are of the opinion that the program is achiev- 
ing success for its students and should be continued both at this location and added 
to Other schools as funds alloWo 




1 ns t r uc 1 1 o na l^Projj nim 

Curriculum guides for f.he kindergarten, first, and second grades 
have been completed and are being used this year. As a result, the project 
Is running much smoother this year thnn it vas The t each ors arc- .mu-.l. 

more secure In what they arc tead.l.m ""d hav.- a nm.h lu:ttor nmlcisia.uH..,-. 
of the goals of f.hr program. 

It api>ear.-d to the auditor that the bninv.ual asports of tlu- pror.ra.n . 
are bclur. achieved at least i.rterms of out of c ln«sroom "spin of(=." 
During a 1969-70 site visit the auditor countod flvr convi-rsat ions in tho 
Spanish language among the children on the playground. During this site 
visit the auditor estima^es that approximately 10% of the conversations 
on the playground were in Spanish. 

In interviews with parents of children in the project it was learned 
that 1) in one family of four children only one spoke Spanish and that one- 
was a first grader In the project; 2) in one family with two children both 
spea'k Spanish but the kindergartener in this project speaks "correct- 
Spanish and corrects family usage at home. Both parents were very proud 
of the achievements of their children and praised the pro ject highly. 



PROCESS EVALUATOR'S REPORT - MARCH, 1973 

This month's report Ts based on observation and individual inter- 
view. 

INSERVICE: 

Guadalajara Institute: The group of seven teachers from this 
project who attended the summer training for teachers rn Spanish, have 
.been attending monthly " f o 1 1 ow- th r o ug h meetings. The sessions, em- 
phasising language and culture, were favorably evaluated by the parti- 
cipants. 

Miami Linguistic Series Workshop: Th os e using the series (and 
the coo rd i n a t O/T- con s u 1 t an t) attended a one day workshop which included 
demonstrations with both a "fast'* and a "slow" group. All felt it was 
worthwhile and several commented that they wished it had taken place 
earlier in the school year. 

Vi s i tat ions /Cons ul tan ts : The first grade teache rs v i s i ted the 
Bilingual program at Las Cruces and discussed their impressions at 
the grade level meeting. The te^achers frequently consult with each 
other and with s pe c i f i c A. P . S . consultants when problems arise. 

TEACHER I NSERVI CE : 

The first few sessions were frustrating until the tasks became 
more clear. After the decision was made to make no more changes in 
f o rma t, theworkwent faster and the group spirit picked up. Several 
teachers commented that the sharing of ideas and the know led geofwhat 
the kindergartens are doing has broadened thei r understanding and view 
of the program as a whole. All reported that the hard work and long 
hours are worth it in terms of their job satisfaction. By the end of 
Marcb, the work on the Kindergarten curriculum had progressed nicely. 

. TEACHER AIDE INSERVIGE: 

All the aides expressedtheirsatisf action withthe beginning 
.weeks of the workshop in which several articles and booklets on young 
children, learning processes and p a r a p r of es s i o n a 1 contributions to the 
classroom were read and discussed. At the time the process evaluator 
interviewed them, several expressed thei r discontent wi th the project 
to plan and then produce audio-visual aids for a specific learning 
experience designed for their grade level. Several reported that the 
ac tua 1 p 1 an n i n g was helpful and a good learning experience but that 
producing the mate ri a Is was a was te of time. The reason given, for 
the 1 a 1 1 e r w as th a t they n ee de d a 1 1 th e i r s p a re t i me t o work on the 
mate rials the teach ers ha d req ues ted , they di dn ' t n ee d fu r the r p r ac- 
tice in making aids, and that the ma te r i a 1 s p ro d u ce d 1 a s t semester 
we re n o t be i n g us e d . Th e s y 1 l ab us f o r t he cou rs e a 1 I ows s i x s es s i on s 
for the pi ann i ng and p repa ra t i on of t h e s e p ro j e c t s . S i n ce t h e i r pro- 
j ec ts we re t o b e p 1 an n ed i n con j u n c t i on withthe te ach e r ' s activities, 
the p r oce s s e va 1 ua t o r f ee 1 s th a t t h e p roj ec ts We re wo r t hwh i 1 e but 
that the te a ch e r n ee ds t o. b e i n f o rme d of this feel ing so that she can 
re-evaluate the p roj e c t w i t h t h e a i de s . Several remarked that, since 
they we re s pen d i n g mo re t i me wo rk i n g w i t h ch i 1 d ren t h i s s emes te r , th ey 
wished the cou rs e 1 n c 1 ude d de mon s t r a 1 1 on s with chi Idren fol lowed by 
a micro- teach I n g si t ua t i on . 

The i r commen ts i n d i ca te t h a t the aides are able to eva 1 ua te the i r 
progress and thei r needs. 
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T A B L E IV 
fiAIN IN WORD AVAILABILITY - SPOLSKY TEST 
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MR AN GAIN IN WORD AVAILABILITY -• SPOLSKY TEST 














FIRST GRADE - SECOND SESSION 
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TABLE VI 

MEAN GAIN IN WORD AVAILABILITY - SPOLSKY TEST 
SECOND GRADE - SECOND SESSION 
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Mean Word Gain 
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